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Introduction

Students are at the heart of the individualized program planning (IPP)
process. When the focus is on students’ individual needs, strengths and
participation, the IPP process can reap many benefitsfor al partners.

An effective, student-focused | PP process can:

o focusteachers energy and encourage well-articulated instructional and
assessment plans

e increase understanding of individual students' learning needs and
strengths

¢ enhance communication between teachers, parents and students
give students the skills and knowledge to be effective self-advocates and
participantsin their own learning

¢ help create along-term vision that can help families with transitions and
future planning.

Purpose

Thisresourceis arevision of the teaching resource Individualized Program
Plans (1995), Book 3 in the Programming for Students with Special Needs
series. It aimsto create a bridge between the product, the process and the
underlying vision of IPPs,

The Standards for Special Education (Amended June 2004) outlines
required components of an individualized program plan (IPP). Many
schools and jurisdictions have their own guidelines for completing these
components. Some jurisdictions also use electronic management systems to
develop and monitor |PPs. Alberta Education does not mandate a particul ar
format or management system for the |PP process.

This resource provides additional information on the required components,
aswell as sample strategies that teachers and other educators can use to
develop and implement successful, student-focused IPPs. It includes
chapters on involving parents and students, collaborating with other
members of the learning team, using classroom assessment, selecting
accommodations, establishing meaningful goals, planning for transitions
and using assistive technology. It also discusses the unigque needs for IPP
processes in Early Childhood Services (ECS), in junior and senior high
settings, and with students who are gifted.

Each chapter contains a number of appendices offering sample tools for
enriching the | PP process. These tools should be used selectively and can
be adapted to best meet the needs of individual students. Many of these
tools will be used informally as part of the development process and not as
products in the student’ s permanent school record.
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Working Through the IPP Process

Student-focused IPP Process

The most critical component of individualized program plans (IPPs) occurs
before any |PPs are planned, written or implemented. Research tells us that
being student-focused is the single factor that can make the most difference
in the quality of and commitment to the IPP process. A student-focused
process involves creating relationships with students and parents that go
beyond the IPP document itself. Active participation of students and
parentsin the IPP process tendsto result in:

o friendlier and more positive language

e more achievable and relevant goals that build on strengths

e increased success of implementation.

Embedded in a student-focused |PP processis afoundational belief in the
necessity and power of IPPsfor individual students. This belief setsthe
tone and focus for the entire | PP process and hel ps teachers and othersto
overcome some of the challenges they may face in supporting students with
special education needs. It provides a context within which teachers and
administrators can make more powerful and effective decisions about what
the IPP process will ook like in their schools and jurisdictions, and how
they will support it.

Creating a Shared Vision

Creating a shared vision requires a deliberate effort and a structured
dialogue about why we serve students with specia education needs, what
we believe about these students and what our greatest hopes are for them.
Before we can effectively move on to the “how-to” aspect of IPPs, we need
to pay attention to the way in which teachers and administrators currently
think about and carry out the IPP process. Once we understand this, we can
identify alist of attitudes and practices within the school that will support
the IPP process, including practices that support positive attitudes and
foster commitment. Teachers and administrators can then develop ways to
encourage and support these practices. A critical component of this process
is the recognition that attitudes, motivation and commitment are a matter of
choice. Actions become a reflection of personal |eadership that translate
intention into reality.

Once the underlying beliefs and attitudes are in place, the school or
jurisdiction can begin creating a shared understanding of the mandated
requirements and ethical considerationsrelated to IPPs. Thisinvolves a
fundamenta understanding of:
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Sample
strategies

what an IPPis

the purpose of an IPP

the essential elements of an IPP

the value of an IPP s elements

how the IPP links assessment to instructional and programming decision
making.

This shared understanding allows individual staff members to work
together as ateam by ensuring they are oriented to a common purpose.

A shared understanding of the IPP process as valuable and student-focused
also helps maintain a trusting relationship between teachers and parents and
students. Parents and students rely on educators to demonstrate | eadership.
While educators have a professional abligation to participate in the IPP
process, thereis aso an ethical obligation to do not only what is required
but also what isright for each student. This goes beyond just completing
the forms to fully engaging in the process. It is from this place that teachers
are able to create the most meaningful impact in the lives of students with
specia education needs.

Promoting a commitment to student-focused | PPs takes time, focus and
leadership. While all schools should strive to create a culture that supports
an effective | PP process, there will be many paths that individual schools
and jurisdictions might take to achieve this outcome. As a starting point,
teachers and administrators may consider the following sample strategies.

Sample strategies for supporting student-focused
IPPs

e Besolution focused. Use a“how can we do this” perspective to develop
creative options for providing the time needed for planning and
collaboration.

e Create aforum for discussion where individuas have the freedom to
share their feelings and beliefs. This provides an opportunity to release
tension about existing challenges and concerns—and to share their
hopes and wishes for their students with special education needs.

e Create ways for teachersto reflect on their personal vision before
bringing them together to do shared vision work.

o Provide opportunities to explore and discuss core val ues that support a
student-focused | PP process (e.g., respect, hope, honesty). Use this
discussion as the starting point to create a compelling vision of the
future of IPPs within the school and jurisdiction’s missions.

¢ Align the change process related to 1PPs with professional learning
community initiatives.

o |dentify key individuals within the school and jurisdiction who will
champion the commitment to student-focused | PPs.

e Consider using ateam leader to encourage all staff to fully participatein
discussion and activities.

2
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e Provide sufficient professional devel opment opportunities to develop an
understanding of the requirements and best practices.

e Provide in-depth, ongoing leadership and professional development to
alow individuas to build and strengthen their professional practice.

o Create mentorship programs that allow more experienced teachersto
provide |eadership to teachers less familiar or comfortable with the IPP
process.

e Create job-alike pairings to allow teachers with similar needs to
collaborate, network and support each other.

Creating afoundation for an effective |PP process requires leadership,
commitment and collaboration. There must also be an acknowledgement
that it takes time to build anything that is worthwhile. The timeline will
vary from school to school and jurisdiction to jurisdiction based on a
variety of factors, including current attitudes and processes around | PPs,
and the availability of leadership. By taking deliberate steps over time,
schools and jurisdictions can devel op and nurture a shared vision and
understanding that allows teachers to move forward into the “how-to” of
IPPs with confidence and clarity.

Each student identified as having specia education needs must have an |PP.
Students with special education needs, as described in section 47(1) of the
School Act, are those students who arein need of special education
programming because of their behavioural, communicational, intellectual,
learning or physical characteristics, or a combination of those
characteristics.

An IPPisawritten commitment of intent by the learning team to ensure
appropriate planning for students with special education needs. Itisa
working document and arecord of student progress that contributesto a
common understanding and coordination of efforts. The Standards for
Soecial Education, Amended June 2004 defines an individualized program
plan as:

“aconcise plan of action designed to address students' special
education needs, and is based on diagnostic information which
provides the basis for intervention strategies ...” (p. 4).

Students with special education needs will benefit from a coordinated team
approach in the development and implementation of their |PP processes.
Throughout this resource, we will refer to this team as the learning team.
The Sandar ds defines the learning team as “ateam that consults and shares
information relevant to the individual student’s education and plans special
education programming and services as required. The team may consist of
the classroom teacher, parents, students (where appropriate), other school
and jurisdiction staff aware of the students' needs, and others as required”
(p. 4). The learning team could also include principals, special education
coordinators, teacher assistants and health-related professionals such as
speech and language pathologists, psychol ogists, occupational therapists,
physiotherapists, and educational specialists.

3
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AnlIPPis:

devel oped to address the specific specia education needs of individua
learners

a collaborative team effort involving the student, parents, teachers and
other staff who work closaly with the student’ s programming. The
individuals involved may change over time, depending on the needs of
the student

a planning document that helps monitor and evaluate a student’s
education programming and progress

adocument for communicating student growth and progress with
parents, students and staff

asummary of the individualized goals and objectives that a student will
work towards during a school year

asummary of accommodations that will help the student learn more
effectively

an ongoing record to ensure continuity of programming

aguide for transition planning.

The developmental process of an IPP should begin as soon as a student is
identified as having specia education needs. Typically, |PPs are devel oped
at the beginning of each school year. Although some information will
remain the same from year to year, many components will change from one
school year to the next, including assessment data, current level of
performance, goals and objectives, transition plans, and year-end
summaries.

Essential Information

The Sandards for Special Education, Amended June 2004 requires that the
following essential information be included in the | PP:

assessment data (diagnostic assessment data used to determine special
education programming and services)

current level of performance and achievement

identification of strengths and areas of need

measurable goals and objectives

procedures for evaluating student progress

identification of coordinated support services

relevant medical information

required classroom accommodations

transition plans

formal review of progress at regularly scheduled reporting periods
year-end summary

parent signature to indicate informed consent.

Appendices See Appendix 1-A for a sample template for recording IPP information.
Alberta Education does not mandate a specific format.

yi
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The IPP process uses three types of assessments that have distinctly
different purposes, and may also involve different members of the learning
team, happen at different times of the school year and involve different
types of procedures, indicators and data. These three types are: specialized
assessment, classroom assessment and assessment of progress related to
IPP goals.

o Specialized assessment isformal, standardized testing done for
diagnostic and programming purposes, and completed by qualified
professionals. It includes cognitive and psychologica assessments as
well as medical and health-related assessments. In addition to
standardized tests, specialized assessment could include formal
observations that could be used to make a diagnosis. Thistype of
assessment is generally completed every two to five years.

e Current level of performance (or classroom assessment) is the annual
“snapshot” of how a student is performing in the classroom, in relation
to the grade-level program of studies or, for students not on grade-level
curriculum, their functioning relative to individuaized programming. It
is generally completed by the classroom teacher and includes such
strategies as informal reading inventories, writing samples, teacher-
made tests and classroom observations. Current level of performance
can aso include standardized tests (known as Level B tests) designed to
be administered by qualified classroom teachers. Teachers use this data
to assess student growth and to plan for instruction.

o Assessment of progress related to |PP goals requires the identification
of procedures and sample indicators that the learning team can useto
assess a student’ s progress on specific | PP goals throughout the school
year. This can include strategies such as behaviour observation
checklists, collecting and analyzing samples of student work, and
specific performance tasks.

Specialized assessment data

Information in this section of the IPP should be directly related to the
identification of the student’ s special education needs and the types of
programming, supports and services this student might need. This type of
assessment should be done every two to five years. The assessment data
should include reports from specialized assessment. The IPP needs to
reflect the connection between the relevant data and the student’ s learning
strengths and areas of need.

Possible sources of assessment data from specialists include current
educational assessments, medical/health assessments such as vision,
hearing, physical, neurological, speech and language assessments,
occupational therapy, physiotherapy, behavioural, psychologica or
psychiatric assessments. Current datais generally considered to be data that
has been collected within the last two or three years. Each assessment
report should be listed within the IPP and should include the date and
source (including the name of the assessment tool and the person who did
the assessment).

Buluue|d weiboid pazifenpiaipu]
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For example, a Grade 5 student who appears to have average cognitive
functioning, but reads and writes significantly below grade-level
expectations, might have a specialized assessment that includes cognitive
ability, educational levelsin language arts and math, and emotional/socia
functioning. Assessment information on the IPP might look like the
following entry.

Assessment Data (Specialized Assessment Results)

WISC-IV (May 200X - Dr. Anyone, University of Anywhere Clinic)
Full score: average
(slightly below average on working memory index)

WIAT-II (May 200X - Dr. Anyone, University of Anywhere Clinic)
Reading: borderline

Mathematics: average

Written language: borderline

Oral language: average

Moderate learning disability in the areas of reading and written
expression

Behaviour Assessment for Children (BASC) (May 200X - Dr. Anyone,
University of Anywhere Clinic)

Self-report, parent and teacher rating scale placed student at risk for
anxiety difficulties

Some jurisdictions may encourage the team to include a summary of

specialized assessments, but this information is optional. To ensure

accuracy, it is best to quote directly from the report. Summary statements

might include the following.

o “Report provides a diagnosis of attention-deficit/hyperactivity disorder.”

o “Report affirms average cognitive functioning.”

o “Information indicates amild to moderate hearing loss.”

o “Report identifies expressive language skills as a significant area of
need.”

e “Report supports a diagnosis of oppositional defiant disorder.”

Do not include numerical scores or percentiles for 1Q scores; include the
range only (e.g., low average, below average).

Adaptive functioning, behaviour, communication and physical
development can be reported as developmental levels or percentiles (how
an individual student’s performance compares with same-aged peers).

Current level of performance and achievement
Thelevel of performance, as defined by the Sandards means “ assessed
skill development in academic and other areas such as adaptive functioning,
behaviour, cognition, communication and physical development” (p. 4).
Levels of performance should be reported annually for each areathat hasa
related |PP goal.

n ©Alberta Education, Alberta, Canada (2006)
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Academic performance in IPPsis most useful when it is reported as grade-
level equivalent scores. It may be necessary to break subject areasinto
different types of skill areas. For example, a current level of performance
for language arts might include scores for reading comprehension,
decoding, spelling and/or writing. Levels of performance for academic
areas that are not identified as areas of need on the IPP will be reported on
the report card as well. If a student isworking to grade level in a particular
core subject area, this should be documented.

This section should also include summaries of classroom assessments that
are current (e.g., within one school year). Examples of classroom
assessment information that might be relevant include writing samples,
math skill inventories, reading miscue analysis, behaviour and work habit
checklists, and other informal assessments that link directly with IPP goals.

School jurisdictions and charter schools will be required to report Grade
Level of Achievement (GLA) in grades 1-9 language arts, mathematics,
social studies and science. GLA will be reported to Alberta Education as a
whole number indicating what grade level a student has achieved. Because
students do not learn curricular outcomes in alock-step manner, norm-
referenced achievement tests expressed as grade-equivalent scores or
decimal numbers (e.g., Grade 3.3) should not be used for GLA reporting.

Some, but not necessarily al, assessments used in the | PP process may also
be used in Grade Level of Achievement reporting. For example, certain
norm-referenced assessment and decimal scoring may be appropriate to
help establish baselines and track growth for some |PP goal's but may not
be appropriate for Grade Level of Achievement reporting and should never
be used as the sole determinant for judging Grade Level of Achievement.

If agrades 1-9 student’s modified programming does not follow a graded
curriculum, Grade Level of Achievement (GLA) for these students can be
reported by indicating the degree of mastery (i.e., al, most, some, none or
not applicable) in the following three goal categories:

o foundationa skills (e.g., communications, classroom behaviour, gross
and fine motor skills)

o academic readiness skills (e.g., readiness skillsto prepare student for
learning outcomes in the programs of study in Grade 1 and subsequent
grade levels)

o lifeskills(e.g., skillsthat will assist the student in developing
independence in the home, school and community).

Each goal on astudent’s IPP should be identified if it aligns with one of
these categories. Goals should be selected based on student’ s individual
needs, it may not be necessary or appropriate to have agoal from each or
all of the three GLA reporting categories.

The sample IPP template on pages 32 and 33 has checkboxes to record
GLA-related information.

Buluue|d weiboid pazifenpiaipu]



Chapter 1
For more [ For more information on the GLA initiative, visit the Alberta Education
information Web site at www.education.gov.ab.ca/ipr/GLA.

Buluue|d weiboid pazifenpiAIpu|

For example, to identify current level of performance for the Grade 5
student in the previous example, the classroom teacher might use severa

different assessment strategies to establish a baseline and track growth. The
teacher might look at the previous year’s report card, and may administer
informal assessments such as reading inventories and writing samples at the
beginning and end of the school year. Here is one example of how this
information might be reported.

Current Level of Performance and Achievement
September

Grade 4 report card indicates Lee is working at grade level in math
and science

Burns and Roe Informal Reading Inventory indicates he is reading
independently with Grade 3 level text

Reading level affects social studies and Lee needs support to
complete grade-level assignments

Writing sample indicates low output (e.g., less than 20 words in 30-
minute September writing sample), no evidence of planning,
writing vocabulary tends to be general and he lacks detail in his
writing, about 60% spelling accuracy

Test taking appears to be an area of concern for him. He was
absent for the two major unit tests this month and his mom feels
that this may have been due to anxiety

For more For more information and sample strategies for using classroom
information assessments to support the 1PP process, see Chapter 5: Using Classroom
Assessment to Support the IPP Process.

Identification of strengths and areas of need
When describing the student’ s areas of strength, it is appropriate to include
information such as the following:

strengths in areas such as cognitive processing and communication
(e.g., expressive language—speaking)

student’ s learning preferences (e.g., visual, auditory, kinesthetic or
learns best on his or her own or working with others)

previoudy acquired skills (e.g., organizational skills, time-management
skills).

n ©Alberta Education, Alberta, Canada (2006)
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It may be appropriate to also include information related to the student’s:

e personal characteristics that support learning (e.g., self-motivation,
willingness to work with others)

e interests and hobbies

e nonacademic accomplishments.

The learning team for the Grade 5 student from the previous examples
might generate a short list of strengths that could include things like social

relationships, and interests both in and out of school. For example:

Strengths

e Enjoys working and playing with other students, has many friends

o Likes to build things, especially in science

e Comfortable with the computer, can find all kinds of interesting
sites on the Internet

e Excels in sports—hockey and soccer

The description of the student’ s areas of need should link assessment data

to areas of need such as the following:

o broad cognitive and/or processing challenges (e.g., in areas such as
verbal reasoning, visual memory)

o skillsdeficits that relate to the student’s special education needs and/or
interfere with his or her ability to learn (e.g., in areas such as socia
skills, attention, emotional control)

e academic skills (e.g., in areas such as reading comprehension, written
expression).

The student’ s learning team may use information from both specialized
assessment and current level of performance to identify specific needs or
areas of growth for the Grade 5 student from the previous examples. His
list of needs might include the following.

Areas of Need

e Strategies to improve reading comprehension across the subject
areas, but especially for social studies

e Planning, writing and proofreading strategies to increase quality
and quantity of written expression

e Reduce anxiety around test-taking situations

Determining strengths and areas of need should involve input from parents
and, when possible, from students.

©Alberta Education, Alberta, Canada (2006) n
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Measurable goals and objectives

The goals and objectives are the heart of the | PP process and provide the
framework for programming decisions. Goals and objectives must be
measurable so that students, teachers, parents and others involved in the IPP
process may gauge how well students are progressing toward achievement of
their goals. Without measurability, progress cannot be monitored.

Considering the individual needs of studentsis key to devel oping meaningful
godls. If astudent’s needs are primarily academic, then select goalsin those
academic areas most critical to a student’ s success across settings. If a
student’ s needs are mostly related to social skills, or to the development of
personal independence, then choose goals that emphasize these areas. If a
student has major needs across subject areas, consider developing cross-
curricular goals that will make an impact in each subject area.

Toillugtrate this, consider the Grade 5 student from the previous examples
who might have three goals—one for reading, one for written expression
and one addressing anxiety around tests. The goals might look like this.

Goals
Goal #1: Lee will independently read and demonstrate understanding
of selected Grade 4 level reading passages.

Goal #2: Lee will generate at least 20 sentences at grade-level
expectations within allotted time for written assignments.

Goal #3: Lee will approach unit tests in a calm and confident manner,
and will complete at least 80% of all items on the test.

Much of the goal-related information that is currently available on
electronic IPP databases are intended as starting points for developing goals
and objectives. Often these examples must be rewritten in measurable terms
to meet Alberta Education standards.

See Chapter 7: Making Goals Meaningful, Measurable and Manageable for
more information and ideas on writing goals and objectives that are
measurable, meaningful and manageable.

Procedures for evaluating progress related to IPP

goals

How student progress will be evaluated is often embedded within the goal
statement. For example: “Ted will ask at least three questions during
classroom discussion each day for one week.” When the benchmark or
method is not part of the goal statement, a brief summary of the monitoring
plan should be included in the IPP. For example, “Ted will record his
completed in-class assignmentsin hislog book for a three-week period and
ask histeacher to sign the log at the end of each day. He will share this data
with his parents each Friday, as part of hisweekly report.”

10
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Evidence of progress can include, but is not restricted to, checklists,
periodic sampling of behaviour, number and types of assignments
completed, and analysis of work samples. Student progress should be
evaluated several times throughout the school year. For the Grade 5 student
from the previous examples, alist of assessment procedures might look like
the following.

Assessment Procedures

e Reading recognition and comprehension: Burns and Roe Informal
Reading Inventory Form A (September), Form B (June)

o Written expression: monthly writing sample with grade-level
rubric, word count and spelling accuracy percentage

e Test anxiety: track number of major tests completed with passing
marks and number of tests not completed, student interview
September, November, March and June

For more information and sample strategies for evaluating student progress,
see Chapter 5: Using Classroom Assessment to Support the IPP Process on
classroom assessment and Chapter 7: Making Goals Meaningful,
Measurable and Manageabl e on devel oping measurable goals.

Identification of coordinated support services

Required support services, including health-related services, should be
identified on the IPP. The Standards for Special Education, Amended June
2004 requires that school boards “work together with members of the
community, who have an interest in students in schools, to meet the special
education needs of students, including students and their families,
community agencies, organizations and associations, other education
authorities, regional health and children’ s services authorities” (p. 8).

The Standards a so requires obtaining “written informed consent from
parents to provide coordinated services to students, when required, and as
identified in students' IPPs’ (p. 8).

The IPP should include an ongoing list of what services the student actually
receives, with dates, types of service and names of service providers. If a
student isin good health and does not require coordinated support services
at thistime, this should be stated.

For example, the Grade 5 student from the previous examples might require
limited coordinated support services and thisinformation could be recorded
asfollows.

Coordinated Support Services

— Lee, supported by his parents, attended six-part series on handling
anxiety at Anywhere Community Services (November 200X).

— Lee is in good health at this time and does not require additional
coordinated support services.

Buluue|d weiboid pazifenpiaipu]
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Medical information

This section of the IPP should include any information relevant to the
student’ s learning needs. For example, it might include a summary of a
report that confirms a diagnosis such as AD/HD and might indicate whether
or not the student is on daily medication. Only medical information directly
relevant to the student’s lear ning needs should be included on the I PP.

Be sensitive to individual families wishes regarding sharing diagnostic
information on the IPP document. Some students may not be
developmentally ready to understand their specific diagnoses although they
may have a basic understanding of their individual needs. Thisinformation
needs to be handled sensitively and on a case-by-case basis. It should also
beindicated if there are no known medical issues at this time.

For the Grade 5 student discussed in the previous examples, medical
information might be recorded as follows.

Medical Conditions that Impact Schooling

Lee was screened for possible AD/HD at Anywhere Clinic in November
200X. He has minor attention difficulties but not severe enough to
warrant medical treatment at this time.

Classroom accommodations

Required accommodations must be listed on the IPP. An accommodation is
achange or ateration in the regular way a student is expected to learn,
complete assignments or participate in classroom activities.
Accommodations include special teaching or assessment strategies,
equipment or other supports that remove, or at least lessen, the impact of a
student’ s special education needs. The goal of accommodationsisto give
students with special education needs the same opportunity to succeed as
other students. Accommodations can include simple strategies such as
preferential seating near the teacher, modifications to materials such as
enlarged print or less text on the pages, or differencesin how an individual
student is expected to access information or demonstrate learning.

12
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The Grade 5 student discussed in the previous examples might have a
number of cross-curricular accommodations, including the following.

Accommodations and strategies

Reading: Teach strategies for using textbook features, visualization
skills and self-questioning to improve comprehension and encourage
at-home paired reading, 20 minutes/4 evenings a week

Writing: Customize graphic organizers for planning writing, encourage
use of electronic spell check in all major written assignments and
tests, set up buddy note-taking system (e.g., photocopy buddy’s notes
and use to revise own notes)

Test taking: Provide study planners for review at least three days
before major tests, provide extra time, quiet spot, opportunities to
ask questions and clarify instructions during test, teach relaxation
techniques

Special accommodations requested for the provincial achievement tests or
diploma exams are approved only when they are provided throughout the
year in regular classroom instruction and are identified on the 1PP.

See Chapter 6: Sdlecting Accommodations and Srategies for more
information and sampl e strategies for selecting accommodations.

Planning for transition

Planning for transition begins each September and is an ongoing process
throughout each school year. The PP must contain information about
upcoming transitions in the student’ s learning environment, and plans for
preparing and supporting the student for these new situations and
challenges. Transitions may involve small changes, such as moving from
one classroom to another, to more major transitions, such as moving from a
senior high school program to post-secondary training and a new living
environment. It might also include potential changes in the day-to-day
classroom environment, such as working with a substitute teacher, new
kinds of learning activities, such as small group discussions, and new
expectations, such as assuming more responsibility for organizing learning
materials and independently completing assignments.
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For more
information

Information about planning for transition for the Grade 5 student discussed
in previous examples might look like the following.

Planning for Transition

Lee will be moving to a middle school next year and he will need to be

ready for:

e longer and more complex written assignments

e increased note taking during class activities

¢ longer and more complex unit tests

e increased reading demands including managing varied reading
levels of material

e increased responsibility for organizing and managing materials and
information.

These skills will be part of regular classroom instruction throughout
the year and we will also look for additional strategies to help Lee
manage these new demands.

Lee’s mother also reports that Lee expresses concern when substitute
teachers replace the regular classroom teacher. Mrs. A. will look at
some possible social scripts that might help Lee manage these
situations with less anxiety.

See Chapter 8: Planning for Transitions for more information on planning
for transition.

Review of progress related to IPP goals

Typicaly, IPP reviews align with the school’ s regular reporting periods.
These are generally scheduled three to four times per year. Specific IPP
objectives may be monitored at shorter time intervals, but these results may
be reported at the regularly scheduled review. A comment regarding the
student’ s progress should appear on the |PP along with the date of the
review. Checkmarks or vague terms such as “ongoing” do not adequately
describe what a student has achieved.

For example, the IPP for the Grade 5 student discussed in previous
examples might have three review dates for IPP goals. In this example, the
review dates align with the schoolwide schedule for report cards and
student progress conferences.

The following entriesillustrate how the reading goal for the Grade 5
student from the previous examples might be reported.

14
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Progress Review

November 10

Achieved. Lee is independently reading material at the mid-Grade 3
level.

March 12

Achieved. Lee is doing even better than his objective; he is
independently reading material at the early-Grade 4 level, especially
factual material.

June 15

Achieved. Lee is reading independently at the early-Grade 4 level (and
even higher if the material is especially interesting to him).

See the sample IPP at the end of this chapter for more examples of how the
student’ s progressis reported as “ Achieved” or “Progressing” with
descriptive comments.

Year-end summary

The year-end summary describes what goals, accommodations and
strategies were most successful for the student over the past school year.
The summary should & so include recommendations for new goals,
accommodations that should be continued and programming considerations
for the upcoming school year.

For example, the Grade 5 student discussed in the previous examples might
have a year-end summary that contains the following information.
Year-end Summary

June

e Continues to work at grade level in math and science, with minimal
support.

o Although Lee’s reading fluency is still below grade level, his
comprehension has improved and he is using self-questioning
strategies, especially when reading high-interest scientific
information. He will need additional strategies for more complex
narrative material in Grade 6.

e Using his new reading strategies have helped Lee maintain a C
average in social studies. He is receiving occasional support with
note taking, test taking and completing written longer assignments.

e Although longer writing assignments remain a challenge for Lee,
output has increased (e.g., June’s sample was 80 words in 30
minutes), he’s using planning tools when prompted, writing
vocabulary is more specific and he’s attempting to provide more
detail, and spelling accuracy has increased to about 70%. Now that
several other students in the class are using a spell check, he is
more willing to use his.

e Lee has written all major tests this term and has passed them all!
His parents report he is studying at home more for tests and is
feeling more confident about tests.

15
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Informed parent consent

The Sandards for Special Education, Amended June 2004, in accordance

with the Preambl e of the School Act, states that parents have a right and

responsibility to make decisions respecting the education of their children.

“School boards must:

e ensure parents have the opportunity for participation in decisions that
affect students' education

e ensure parents have information needed to make informed decisions
invite meaningful involvement of parentsin planning, problem solving
and decision making related to students’ special education
programming” (p. 9).

Schools are required to obtain informed written consent from parents to
indicate agreement with the IPP. Typically, parents will be invited to sign
the IPP at the beginning of the school year when goals and objectives have
been developed, and at each reporting period throughout the school year.

Informed consent means that parents:

¢ have dl information relevant to the activity for which consent is sought

¢ understand and agree, in writing, to the carrying out of the activity for
which their consent is sought

e understand that the granting of consent is voluntary and may be
withdrawn at any time (Alberta Learning 2004, p. 4).

In addition to the I PP process, parents a so need to provide informed
consent for specialized assessments.

In cases where parents refuse to sign the IPP document or are unavailable
to provide this consent, the teacher must document the reasons for the
refusal or unavailability and describe the actions undertaken by school staff
to obtain consent and/or resolve differences.

For example, in acase where illness or unavailability prevented a parent
from signing the IPP, the information might be documented as follows.

Note re: Written parent consent

The IPP is unsigned because Ms. Smith has been unable to meet with
the learning team due to a chronic health condition. We discussed the
option of a phone conference, but that was not possible for her at this
time. Copies of the IPP with progress reports were mailed to her home
in October, March and June.

In the absence of informed written consent from parents, instruction in the
classroom must be based on reasonabl e practice and teachers must make
instructional decisionsin the best interests of the student. Many
accommodations and instructional strategiesincluded in IPPs are typically
routine components of the differentiated instruction that many teachers
incorporate daily in their classroom.
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For more [ See Chapter 2: Encouraging Parent Involvement for more information and
information sample strategies for involving parents in the IPP process.

_ See Appendix 1-B for a sample checklist of essential information required
on the IPP.

Sample Steps in the IPP Process

One way of looking at the IPP processis as a set of interrelated actions that
can be described as the following six steps.

1. Identifying strengths and areas of need
Setting the direction

Cresating a plan

Implementing the plan

Reviewing and revising

o g & 0w DN

Planning for transition

These steps may occur in different sequences or be worked on
simultaneoudly, depending on the individual needs of students. The steps
are also cyclic in nature.

1. Identifying strengths and areas of need

Because the purpose of IPPs s to establish individualized programming, it
is essential to identify the student’ s strengths and specific learning needs.
Knowing what the student’ s strengths are will help the learning team
choose goals, strategies and accommodations that build on these strengths.
Knowing what the student’ s interests and personality traits are might also
contribute to more effective programming decisions. Learning needs may
include academic needs as well as social, behavioural and other needs.

The learning team should examine information from a variety of sourcesin
order to accurately identify student needs. These sources may include:

e parent observations

e teacher observations

e classroom assessments and products

e gpecialized assessments.

2. Setting the direction

Establishing priorities hel ps the learning team focus on what is critical for
the student to learn this school year. The team establishes these priorities
based on al the information that has been gathered to date and the
availability of resources.

17
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For more
information

To determine the most important learning goal's, the team considers:

e priority areasto focus on

e possihilitiesfor using this new skill or knowledge in other areas and
settings

related areas of strength

how this need affects overall learning and achievement

transferability to other subject areas

how the skills and knowledge relate to the student’ s future career goals.

3. Creating a plan

Based on a discussion of the student’ s needs and strengths, as well asthe
priority areas identified, the learning team will develop a plan that includes
long-term goals and short-term objectives for the student. The IPP does not
target all learner outcomes, only those considered most critical for
independent performance in the most meaningful activities.

Long-term goal s are broad statements about achievement, such as:

¢ by the end of the year, Jace will improve his reading comprehension
skillsto a Grade 3 level

o by theend of the year, Lee will play and work cooperatively with peers
throughout the school day.

Short-term objectives are small, measurable steps that will lead from the

child’s present performance to the long-term goal. For example, short-term

objectives for the same long-term goal s above could include:

e by January 31, Jace will independently read one self-selected book and
be able to retell the generd storyline to another person

o by February 15, Lee will participate successfully in small group math
activities and complete al related group tasks without disrupting his
classmates.

Typicaly, a student may have from two to five long-term goal's, with each
goal having three to five short-term objectives.

Specific accommodations for supporting the student also need to be
identified at this stage of the process. See Chapter 6: Selecting
Accommodations and Strategies for more information and sample strategies
for identifying accommodations.

See Chapter 7: Making Goals Meaningful, Measurable and Manageable for
more information and sample strategies for developing measurable and
meaningful goals and objectives.

See Appendix 1-C for a sample planning sheet that can be used in the
planning stages of the |PP process.
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4. Implementing the plan

In this phase of the process, the learning team reviews the content of the
IPP and how progress will be measured. Teachers then put the instructional
and assessment strategiesinto practice, and adjust short-term objectives as
needed. Parents and other team members may support the IPP goals at
home or in other contexts.

5. Reviewing and revising

Ongoing review and revision are important parts of the IPP process.
Review meetings are opportunities to discuss the student’ s program and
consider possible revisions. The year-end review is especially important as
the team reviews the education plan and adds written recommendations to
the IPP. Thisis particularly true for students moving from one school to
another or making any kind of transition.

Parents or other team members may also request a review of the IPP at any
time if they have concerns about the student’s progress or if the student is
experiencing significant changes in achievement, attitude or behaviour. The
IPP can be adjusted or changed at any time throughout the school year as
the team deems necessary.

6. Planning for transition

Planning for transition involves identifying the kinds of skills that need to
be in place for students to be successful today and in future settings, and
developing a plan of action to ensure students acquire these skills and
attitudes. Planning for transition involves identifying potential changes
within the next school year and outlining strategies for preparing and
supporting students through these transitions.

Moving Through the IPP Process

Jurisdictions across the province may have their own framework for the IPP
process. The steps may be titled differently or tasks may be organized in
different sequences and combinations.

The following chapters contain additional information and sample

strategies for supporting the different stages of the IPP process. Whatever

framework or format is used for the IPP process, school jurisdictions must:*

e ensure that IPPs are devel oped, implemented, monitored and eval uated
for al students identified as having special education needs

o identify principals as accountable for the delivery and implementation
of school-based special education programming and services

e provideteachers of students with special education needs with relevant
resources and access to related professional development opportunities

1. From Alberta Learning, Standards for Special Education, Amended June 2004 (Edmonton, AB: Alberta Learning, 2004), pp. 10-11.

©Alberta Education, Alberta, Canada (2006)
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e ensure principasidentify teachers whose responsibility itisto
coordinate, devel op, implement, monitor and evaluate student 1PPs

e ensure the school has a process and learning team to provide
consultation, planning and problem solving related to programming for
students with special education needs

e ensure teachers:

— involve parents and, when appropriate, students and other
professionalsin the development, implementation, monitoring and
evaluation of students’ 1PPs

— document, in the IPP, the formal review of students' progress, at
regularly scheduled reporting periods

— throughout the year, provide feedback during informal reviewsto
parents and, when appropriate, students

— make changes to the IPP, asrequired

— obtain written informed parenta consent on IPPsto indicate
agreement with the PP

— in cases where parents refuse consent, document the reasons for
refusal and/or actions undertaken by the school to obtain consent
and/or resolve concerns

— ensure |PPs are placed in student records and access to the IPP
complies with the Sudent Record Regulation and Freedom of
Information and Protection of Privacy (FOIP) legidation

e ensure teacher assistants work under the direction of a certificated
teacher to redlize students' goals, as outlined in their IPPs.

Sample IPP

This chapter ends with a completed sample of an IPP that illustrates how
essential information might be recorded on an IPP document. This sample
isfor aGrade 5 student with a mild/moderate |earning disability who is
working on improving reading comprehension, increasing written output
and managing anxiety around tests. The classroom teacher is coordinating
the IPP process and the school’ s specia education coordinator is consulting
on an as-needed basis. The student’ s parents communicate with the teacher
on aregular basis and support the IPP goals at home.

The student became more involved in the IPP process as the year

progressed, and some of the comments in the progress notes and year-end
summary are direct quotes by the student.
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Individualized Program Plan

Student Information

Student: Lee Anystudent

Date of Birth: April 22, 199X Age as of Sept. 1/0X: 10 yrs., 4 mos.
Parents: Joe and Joan Anystudent Date |.P.P. Created: September 200X
Grade: 5 Phone #:

Eligibility Code: 54
(mild/moderate learning disability)

Buluue|d weibold pazijenpiAIpu]

Background information: Classroom context

School: Anyschool Elementary
[.P.P. Coordinator and Classroom Teacher: Mrs. Anyteacher

Additional IPP Team Members: Ms. Anyresource, Special Education Coordinator

Lee is in a regular stream Grade 5 class in his neighbourhood school. There are currently 22 students;
three have been identified as having special education needs. A special education coordinator in the
school provides consultation to the classroom teacher, on an as-needed basis.

Background Information: Parental input and involvement

October 8 - Parents met with Mrs. Anyteacher to talk about Lee’s goals for the year. His parents
agreed to use paired reading at home and the team decided to concentrate on increasing quality and
quantity of writing during class time and not assign it for homework. Lee demonstrated his new
electronic spell check. Parents expressed concerns about Lee’s attitudes towards tests and were
pleased to hear that all the students in Grade 5 would be learning test-taking strategies this term.

November 12 - At a student-led conference, Lee showed his portfolio collection of planning tools for
writing and he read a self-selected passage from a science reference book he is using for a current
research project. Parents congratulated him on his progress and discussed additional study strategies
they can try next term.

March 12 - Parents reviewed writing samples and are pleased Lee is writing more and is using
descriptive sentences and more precise vocabulary. They report that Lee is still enjoying the paired
reading four nights a week, and their family is learning a lot about exotic animals through the
reading.

June 12 - Had a telephone conference with mom to review final reading scores and progress in
writing. She committed to encouraging Lee to read over the summer and commented that both they
and Lee are feeling confident about next year’s move to middle school.

21
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Strengths

— Enjoys working and playing with other students, has many friends

— Likes to build things, especially in science
— Comfortable with the computer, can find all kinds of interesting sites on the Internet
— Excels in sports—hockey and soccer

Areas of Need

— Strategies to improve reading comprehension across the subject areas, but especially for social

studies

— Planning, writing and proofreading strategies to increase quality and quantity of written

expression

— Reduce anxiety around test-taking situations

Medical Conditions that Impact Schooling

Lee was screened for possible AD/HD at Anywhere Clinic in November 200X. He has minor attention
difficulties but not severe enough to warrant medical treatment at this time.

Assessment Data (Specialized Assessment Results)

Date Test Results

May 200X WISC-IV Full score: average
University of Anywhere Clinic (slightly below average on
Dr. Anyone, psychologist working memory index)
May 200X WIAT-II Reading: borderline

University of Anywhere Clinic
Dr. Anyone, psychologist

Mathematics: average
Written language: borderline
Oral language: average

Moderate learning disability in
the areas of reading and
written expression

May 200X
University of Anywhere Clinic
Dr. Anyone, psychologist

Behaviour Assessment for
Children (BASC)

Self-report, parent and teacher
rating scale placed student at
risk for anxiety difficulties
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Current Level of Performance and
Achievement

Year-end Summary

September

Grade 4 report card indicates Lee is working
at grade level in math and science

Burns and Roe Informal Reading Inventory
indicates he is reading independently with
Grade 3 level text

Reading level affects social studies and Lee
needs support to complete grade-level
assignments

Writing sample indicates low output (e.g.,
less than 20 words in 30-minute September
writing sample), no evidence of planning,
writing vocabulary tends to be general and he
lacks detail in his writing, about 60% spelling
accuracy

Test taking appears to be an area of concern
for him. He was absent for the two major unit
tests this month and his mom feels that this
may have been due to anxiety

June

Continues to work at grade level in math and
science, with minimal support.

Although Lee’s reading fluency is still below
grade level, his comprehension has improved
and he is using self-questioning strategies,
especially when reading high-interest
scientific information. He will need additional
strategies for more complex narrative
material in Grade 6.

Using his new reading strategies have helped
Lee maintain a C average in social studies. He
is receiving occasional support with note
taking, test taking and completing written
longer assignments.

Although longer writing assignments remain a
challenge for Lee, output has increased (e.g.,
June’s sample was 80 words in 30 minutes),
he’s using planning tools when prompted,
writing vocabulary is more specific and he’s
attempting to provide more detail, and
spelling accuracy has increased to about 70%.
Now that several other students in the class
are using a spell check, he is more willing to
use his.

Lee has written all major tests this term and
has passed them all! His parents report he is
studying at home more for tests and is feeling
more confident about tests.

Coordinated Support Services

Lee, supported by his parents, attended six-part series on handling anxiety at Anywhere

Community Services (November 200X).

Lee is in good health at this time and does not require additional coordinated support services.
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Goal #1

Long-term Goal: Lee will independently read and demonstrate understanding of selected Grade

4 level reading passages.

Short-term Objectives

Assessment Procedures

Progress Review

By November 15
Lee will read selected mid-

Grade 3 level reading passages.

By March 15
Lee will read selected end-of-

Grade 3 level reading passages.

By June 30
Lee will read selected early-

Grade 4 level reading passages.

Two selected reading passages
at mid-Grade 3 level and five
comprehension questions

Two selected reading passages
at end-of-Grade 3 level and five
comprehension questions

Burns and Roe Information
Reading Assessment (Form B)

November 10

Achieved. Lee is independently
reading material at the mid-
Grade 3 level.

March 12

Achieved. Lee is doing even
better than his objective; he is
independently reading material
at the early-Grade 4 level,
especially factual material.

June 15

Achieved. Lee is reading
independently at the early-
Grade 4 level (and even higher
if the material is especially
interesting to him).

To assess progress towards long-term goal
Burns and Roe Informal Reading Inventory Form A (September), Form B (June)

Accommodations and strategies to support objectives

Teach strategies for using textbook features, visualization skills and self-questioning to improve
comprehension and encourage at-home paired reading, 20 minutes/4 evenings a week
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Goal #2

Long-term Goal: Lee will generate at least 20 sentences at grade-level expectations within
allotted time for written assignments.

Short-term Objectives

Assessment Procedures

Progress Review

By November 15

Lee will complete a Splashdown
or list of key words of at least
15 items as a plan for at least
two written assignments in
social studies, science and
language arts.

By March 15

Lee will use a planning tool to
generate at least 15 ideas and
use these ideas to write at least
12 sentences within allotted
class time for at least three
written assignments in social
studies, science and language
arts.

By June 30

Lee will independently
generate at least 15 ideas and
use these ideas to write at least
20 sentences within allotted
class time for at least three
written assignments in all core
subject areas.

Collect three examples for
student portfolio and evaluate
with grade-level rubric.

Collect three examples for
student portfolio and evaluate
with grade-level rubric.

Collect three examples for
student portfolio and evaluate
with grade-level rubric.

November 12

Achieved. Lee prefers to use
key words and he completed at
least two plans for written
assignments in each subject
area.

March 10

Progressing. Lee completed two
written assignments in social
studies and science but finds
writing assignments for
language arts more challenging.
He prefers working with facts
and information rather than
working with opinions and
personal responses.

June 15

Achieved. Lee completed longer
writing assignments for three
major assignments in social
studies, science and language
arts.

To assess progress toward long-term goal
Monthly writing sample with grade-level rubric, word count and spelling accuracy percentage

Accommodations and strategies to support objectives

Customize graphic organizers for planning writing, encourage use of electronic spell check in all
major written assignments and tests, set up buddy note-taking system (e.g., photocopy buddy’s
notes and use to revise own notes)
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Goal #3

Long-term Goal: Lee will approach unit tests in a calm and confident manner, and will complete
at least 80% of all items on the test.

Short-term Objectives

Assessment Procedures

Progress Review

By November 15

Lee will identify test stresses

using self-assessment tools and
will demonstrate use of at least
one calm-down strategy that he
can use during major unit tests.

By March 15

Lee will use at least three study
tricks to prepare at home for
upcoming unit tests
(approximately 30 minutes per
night for three nights).

By June 15

Lee will use the SCORER
strategy and will successfully
complete at least 80% of all
items on major unit tests.

e Track number of major tests
completed with passing
marks and number of tests
not completed

e Self-monitoring of use of
study time and strategies for
major unit tests

e Student interview
September, November,
March and June

November 12

Achieved. Lee completed a
“How do | feel about tests”
assessment and identified that
studying at home would boost
his confidence. He reports that
the BRAG strategy helps him
calm down before a test and he
was able to use it for science
and social studies unit tests this
term.

March 15

Achieved. Lee completed study
plans for science and social
studies unit tests this term. He
still has some challenges
preparing for math tests but
demonstrated increased
confidence writing the weekly
tests.

June 15

Achieved. Lee reports that test
taking is no longer a challenge
for him. He attended class for
all scheduled tests, completed
at least 80% of all test items
and had passing marks in all
subject areas.

Accommodations and strategies to support objectives

Provide study planners for review at least three days before major tests, provide extra time, quiet
spot, opportunities to ask questions and clarify instructions during test, teach relaxation techniques
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Planning for Transition

Lee will be moving to a middle school next year and he will need to be ready for:

e Jonger and more complex written assignments

increased note taking during class activities

longer and more complex unit tests

increased reading demands including managing varied reading levels of material
increased responsibility for organizing and managing materials and information.

These skills will be part of regular classroom instruction throughout the year and we will also look for
additional strategies to help Lee manage these new demands.

Lee’s mother also reports that Lee expresses concern when substitute teachers replace the regular
classroom teacher. Mrs. A. will look at some possible social scripts that might help Lee manage these
situations with less anxiety.
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Signatures

| understand and agree with the information contained in this Individualized Program Plan.

Parents Date
IPP Coordinator/Teacher Date
Principal Date

27
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Appendices

Thesetools are
availablein PDF
format at

www.education.gov.
ab.calk_12/special
needs/resource.asp
and on the CD—-ROM
packaged with the
print version of this
resource.

©Alberta Education, Alberta, Canada (2006)

Working Through the IPP Process

The purpose of these sample toolsisto enrich the IPP process. These tools
should be used selectively and can be adapted to best meet the needs of
individual students. Many of these tools will be used informally as part of
the I PP development process and not as products for the student’s
permanent school record.

1-A Sample IPP Template
1-B Sample IPP Component Checklist

1-C Sample IPP Planning Sheet
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Appendix 1-A

Sample IPP Template

Individualized Program Plan

Student Information

Student:
Date of Birth:
Parents:

Address:

Year of School/Grade:

Age as of Sept. 1/200X:
Date |.P.P. Created:
Phone #:

Eligibility Code:

Background information: Classroom context

School:

|.P.P. Coordinator and Classroom Teacher:

Additional IPP Team Members:

Background Information: Parental input and involvement

30
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Sample IPP Template

Appendix 1-A

(continued) page 2/5

Strengths

Areas of Need

Medical Conditions that Impact
Schooling

Coordinated Support Services

schooling

U No current medical conditions that impact | O None required at this time

Assessment Data (Specialized Assessment Results)

Date Test

Results

©Alberta Education, Alberta, Canada (2006)
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Sample IPP Template
(continued) page 3/5

Appendix 1-A

Current Level of Performance and
Achievement

Year-end Summary

September June

Grade Level of Achievement Reporting Information

U Adapted programming (graded curriculum)

U Modified programming (nongraded curriculum)

If student is on a modified program, indicate category of each goal and achievement level
relative to each goal category:

foundational skills (e.g., communications, classroom behaviour, gross and fine motor
skills)

Goals achieved: Q all U most Usome Wnone U notapplicable
academic readiness skills (e.g., readiness skills to prepare student for learning
outcomes in the programs of study in Grade 1 and subsequent grade levels)

Goals achieved: Q all O most Usome Wnone U notapplicable
life skills (e.g., skills that will assist the student in developing independence in the
home, school and community)

Goals achieved: Q all U most U some Unone U notapplicable

32
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. Sample IPP Template

Appendix 1-A (continued) page 4/5

Goal #__
Long-term Goal:

Short-term Objectives Assessment Procedures

Progress Review

Accommodations and strategies to support objectives

If student is on a modified program, this goal is related to:
U4 foundational skills O academic readiness skills

4 life skills

33
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Sample IPP Template

Appendix 1-A (continued) page 5/5

Planning for Transition

Additional Information

Signatures

| understand and agree with the information contained in this Individualized Program Plan.

Parents Date
IPP Coordinator/Teacher Date
Principal Date

34
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24
. Sample IPP Component Checklist

Appendix 1-B

Student Name: Date:

Classroom Context

Essential Information

O Programming description such as student-teacher ratio, instructional O Yes
groupings, routine support O Needs more
information
Included

(please check)

Parental Input

O Summary of report findings

U Parental involvement is documented (including meetings) O Yes

Q IPPissigned or attempts to obtain parent signature to indicate O Needsmore
informed consent are documented information

Strengths

O Academic, socia, emotional, behavioural or physical areas that QO Yes
positively impact learning O Needsmore

Q Input from parents information

O Input from student

Areas of Need

O Academic, socia, emotional, behavioural or physical areas that O Yes
negatively impact learning O Needs more

U Needs are expressed in positive terms information

O Input from parents

Q Input from student

Medical Information Relevant to Learning

U Medical diagnosis O Yes

U Medications U Needs more

O Other conditions that impact schooling information

O No medical information that impacts schooling

Assessment Data (Specialized Assessment Results)

O Current specialized assessments. hame of assessment tool and date QO Yes
administered O Needs more

O Name of specialist and area of specialization information

This appendix adapted with permission from Edmonton Public Schools, Individualized Program Plan Guidebook (Edmonton, AB:
Edmonton Public Schools, 2005), pp. 75-77 and Alberta Learning, Standards for Special Education, Amended June 2004 (Edmonton,

AB: Alberta Learning, 2004).
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Sample IPP Component Checklist

Appendix 1-B (continued) page 2/3

Essential Information s e
(please check)
Current Level of Performance and Achievement (Classroom
and Informal Assessments) U Yes
O Student’s current level of functioning or level of achievement O Needs more
O Current pre- and post-classroom assessments: name of tool and date information
administered
O Summary of findings
Coordinated Support Services
O Support services offered within the school O Yes
O Support services offered outside the school O Needsmore
Q Amount of time services offered information
Instructional Accommodations
Q Individualized instructional accommodations and strategies (e.g., Q Yes
unique expectations, specialized materials, resources, facilities, O Needs more
equipment, assistive technology, personnel) information
O Aligned with personal strengths, areas for growth and goal statements
Assessment Procedures
O Assessment procedures for monitoring and evaluating student O Yes
progress are identified (e.g., observations, work samples, diagnostic O Needsmore
or standardized tests, developmental assessments, checklists) information
Accommodations for Assessment
O Individua accommodations for assessment are identified (e.g., time, Q Yes
reader, scribe, equipment, testing format) O Needs more
information
Measurable Goals and Objectives
U Consistent with the student’ s areas of growth and clearly linked to U Yes
assessment data O Needs more
O Short-term objectives are measurable and/or observable information

— expected behaviour is described
— conditions under which the student will perform the task
— criteriafor measurement
— date that objective is expected to be achieved
O Based on input from teachers, parents and student (where appropriate)
O Manageable number of goals and objectives
L New ones are added/revised as planned ones are reviewed and/or
achieved

36
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. Sample IPP Component Checklist

Appendix 1-B (continued) page 3/3

Essential Information MElEiEe
(please check)

Planning for Transition

O A summary of planned actions to prepare the student for successin Q Yes
upcoming changes to environment is outlined at the beginning of the | O Needs more
year information

U Trangtion plan involves family

O Transition plan involves other specialists where appropriate

Year-end Summary

O Year-end summary includes most effective strategies, areas of O Yes
continuing concern and recommendations for next year O Needs more

information

37
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Sample IPP Planning Sheet

Appendix 1-C

Background Information

Use to record essential information from student records and staff, parent and student input.

Student: Year:

1. School history

2. Medical issues (e.qg., vision, hearing, allergies, diagnosis, current medications)

3. General health related to learning (e.g., eating and nutrition, sleep habits)

4. Physical development (e.g., walking, coordination, activity level, participation)

This appendix adapted with permission from Edmonton Public Schools, Individualized Program Plan Guidebook (Edmonton, AB:
Edmonton Public Schools, 2005), pp. 65-68, 71.
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Sample IPP Planning Sheet
(continued) page 2/5

Appendix 1-C

5. Social-emotional development (e.g., temperament, social skills, problem-solving
skills)

6. Specialized assessments and services (e.g., speech, OT, PT, psychological)

7. Classroom assessment of current level of performance and achievement

39
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Sample IPP Planning Sheet

Appendix 1-C (Continued) page 3/5

Additional Staff, Agencies, Professionals and Services
In school/out of school support services (name, position, services provided)

Instructional Accommodations and Strategies
Individualized accommodations and learning and teaching strategies (aligned with areas of
need and goal statements)

Assessment Procedures
Individual procedures for monitoring/evaluating student progress (observations, assessment)

Assessment Accommodations
Individual accommodations for assessment (e.g., extratime, scribe, equipment, testing format)

40
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Sample IPP Planning Sheet

Appendix 1-C (Continued) page 4/5

Goal #
Statement of annual expectations of student growth

Objectives

criteria (three to five short-term objectives for each annual goal)

M easurabl e/observable statements including achievement date, behaviour, conditions and

Objective #1

Objective #2

Objective #3

Review #1 Review #2

Review #3

41
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Sample IPP Planning Sheet

Appendix 1-C (continued) page 5/5

Planning for Transition
Actionsidentified at the beginning of the year that will prepare the student for transition
throughout the year

Year-end Summary
Most effective strategies and areas for continuing concern

Additional Information
Other relevant information

Parental Involvement and Input

42
- ©Alberta Education, Alberta, Canada (2006)



'''''''''''''''''''''''''''''''''''''''''''''''''''''''' Working Through the IPP Process

BIBLIOGRAPHY

©Alberta Education, Alberta, Canada (2006)

Alberta Learning. Unlocking Potential: Key Components of Programming
for Sudentswith Learning Disabilities. Edmonton, AB: Alberta
Learning, 2003a.

Alberta Learning. The Learning Team: A Handbook for Parents of

Children with Special Needs. Edmonton, AB: Alberta L earning, 2003b.

Alberta Learning. Sandards for Special Education, Amended June 2004.
Edmonton, AB: Alberta L earning, 2004.

Edmonton Public Schools. Individualized Program Plan Guidebook.
Edmonton, AB: Edmonton Public Schools, 2005.

Buluue|d weiboid pazifenpiAIpu|



fuluue|d weuaboid pazijenplAlpu]

Chapter 1

©Alberta Education, Alberta, Canada (2006)



'''''''''''''''''''''''''''''''''''''''''''''''''''''''' Working Through the IPP Process
INDEX

A
academic readiness skills

about, 7

in PP sample (template), 32—33
accommodations and strategies

about, 12-13

in IPP planning, step three, 18

in IPP planning sheet (template), 40

in PP sample, 24-26

in IPP sample components (checklist), 36

parental consent for, 16-17

requirement in Sandards, 4

in year-end summaries, 15

(See also Chapter 6: Sdlecting Accommodations and Strategies)
achievement levels (See performance and achievement levels)
assessments

about assessment data, 56

about classroom assessments, 6-8

about procedures for, 10-11

in IPP planning, steps one and three, 17-18

in PP planning sheet (template), 39-40

in PP sample, 2226

in IPP sample components (checklist), 35-36

parental consent requirement in Sandards, 16

requirement in Sandards, 4

typesof, 5

(See dso Chapter 5: Using Classroom Assessment to Support the PP

Process)

assistive technology for learning (ATL)

as accommodation, 12-13

in IPP sample, 25-26

in PP sample components (checklist), 36

(See also Chapter 9: Infusing Assistive Technology for Learning into

the PP Process)

B
bibliography on I PPs, 43

C
classr oom assessments (See assessments)
classroom behaviour (See social skills)
classroom environment

information on, in IPP sample, 21

in PP sample components (checklist), 35
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communication skills
in needs and strengths, 8
consent by parents
about requirement for, 16
I PP sample signature form, 27
IPP sample signature form (template), 34
for support services, 11
(See also parental involvement in 1PP process)

E
early childhood students
(See Chapter 10: Getting Off to a Good Sart in Early Childhood
Services)

F
foundational skills
about, 7
in PP sample (template), 32—33

G
gifted students
(See Chapter 11: Planning for Sudents Who are Gifted)
goals and objectives
about, 10
academic readiness skillsin, 7
in IPP planning, stepstwo and three, 17-18
in IPP planning sheet (template), 41
in IPP sample, 2426
in IPP sample components (checklist), 36
life skillsin, 7
requirement in Sandards, 4
socia skillsin, 7
in year-end summaries, 15
(See al'so Chapter 7: Making Goals Meaningful, Measurable and
Manageable)
Grade Level of Achievement scores (GLAS)
about reports of, 6-8
in IPP sample, 23

H

hobbies, student
as needs and strengths, 9

I

individualized program plans (I PPs)
about, 14
about required elementsin, 4-17
about six-step planning process, 17-19
accommodations and strategies, 12—13
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assessment data, 56
assessment procedures, 10-11
assessments in classrooms, 6-8
definition in Sandards, 3
goals and objectives, 10
in IPP planning sheet (template), 3842
in IPP sample, 20-27
in PP sample (template), 30-34
medical information, 12
parental consent for, 16-17
performance and achievement levels, 6-8
review of, 14-15
support services, 11
transition plans, 13-14
year-end summaries, 15

interests, student
as needs and strengths, 9

J
junior and senior high students
(See Chapter 12: Promising Practices for Junior and Senior High
School)

L
learning preferences
in needs and strengths, 8
lear ning strategies (See accommodations and strategies)
learning team
about a shared vision of IPPs, 14
definition in Sandards, 3
information on, in IPP sample, 21
| PP planning process by, 17—20
I PP planning sheet for (template), 3842
life skills
about, 7
in IPP sample (template), 32—33

M
medical information
about, 12
in IPP planning, step one, 17
in PP planning sheet (template), 38
in IPP sample, 22
in PP sample components (checklist), 35
reguirement in Sandards, 4
motivation in students
in needs and strengths, 8-9
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N
needs and strengths
about, 8-9
in IPP planning, step one, 17
in PP planning sheet (template), 38—39
in IPP sample, 22
in PP sample components (checklist), 35
requirement in Sandards, 4
nonacademic accomplishments of students
in needs and strengths, 8-9

P
parental involvement in | PP process
about a shared vision of 1PPs, 14
consent by parents (See consent by parents)
I PP planning with, 17-19
I PP planning sheet (template), 42
IPP sample, 21
| PP sample components (checklist), 35
requirement for, 11
requirement in Sandards for, 16-17
(See also Chapter 2: Encouraging Parent I nvolvement)
performance and achievement levels
about, 6-8
definition in Sandards, 6
in IPP planning, step one, 17
in IPP planning sheet (template), 39
in IPP sample, 23
in IPP sample components (checklist), 36
requirement in Standards, 4
professional development, 3, 1920
progress reviews (See reviews and revisions)

R
reviews and revisions of | PPs
about, 14-15
in IPP planning, as step five, 19
in IPP planning sheet (template), 41
in IPP sample, 24-26
required in Sandards, 4
S
School Act, 3

school administratorsand school jurisdictions
about a shared vision of IPPs, 14
rolesin implementing IPPs, 11, 16, 19-20
social skills
as needs and strengths, 9
in IPP planning, step one, 17
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in PP planning sheet (template), 39

levels of performance and achievement in, 7
Standards for Special Education

IPP requirementsin, 34, 6, 11, 16
strengths (See needs and strengths)
student involvement in | PPs

about a shared vision of IPPs, 14

(See also Chapter 3: SQupporting Student Participation)
support services

about a shared vision of IPPs, 14

about coordination of, 11

|PP planning, 17-19

| PP planning sheet (template), 39, 40

in IPP sample, 23

in IPP sample components (checklist), 36

parent consent required for, 11

requirement in Sandards, 4, 11

(See also Chapter 4: Creating a Network of Support)

T
teachers
about a shared vision of 1PPs, 14
(See also learning team)
transition plans
about, 13-14
in IPP planning, step six, 19
in IPP planning sheet (template), 42
in IPP sample, 27
in PP sample components (checklist), 37
requirement in Sandards, 4
(See also Chapter 8: Planning for Transitions)

Y
year-end summary
about, 15
in IPP planning, step five, 19
in IPP planning sheet (template), 42
in IPP sample, 27
in PP sample components (checklist), 37
reguirement in Sandards, 4
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Encouraging Parent Involvement

The Sandards for Special Education, Amended June 2004 clearly states
that schools must invite meaningful involvement of parentsin planning,
problem solving and decision making related to their child’ s specia
education programming.

Parents have unigue knowledge about their children that provides an
invaluable basis for the IPP process. Furthermore, research clearly
demonstrates that parents who understand the school philosophy, know the
school staff and participate in school activities are more likely to be
satisfied with the education that their children are receiving. Parents need
meaningful opportunities to participate in all facets of their child's
schooling. They often want to be part of the decision-making process, and
have access to information and ideas on a continuous, as-needed bas's.

This chapter provides sample strategies for supporting meaningful parent

involvement in the | PP process. Additional strategies to support parent

participation are contained in other chaptersin this resource, including:

Chapter 8: Planning for Transitions

Chapter 9: Infusing Assistive Technology for Learning into the IPP
Process.

There are opportunities for meaningful parent involvement at all stages of
the IPP process. Consider the following six interrelated steps of the PP
process and how parent involvement can be part of each step.

1. Identifying strengths and areas of need

Parents are an invaluable source of information regarding their child. They
arether child’ sfirst teachers and have witnessed him or her in avariety of
social and learning situations beyond the school setting. As aresult, they
can often provide unigque insights and perspectives about their child’s
strengths and needs. Consider developing a simple survey or questionnaire
to gather information from parents.

See Appendix 2-A for a sample parent survey.

Parents can provide information about their child in areas such asthe
following:

o strengths and areas of need

o family and educational history that impacts the child' s present learning
situation

relevant medical history and health-care needs

interests, talents and desires of their child

aspirations and goals they have for their child

assistance that the family can provide at home to practise, reinforce and
maintain skills
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Appendices

e information about community services, after-school situations or
caregivers which could impact their child’s learning.

Specialized assessments are often used to help identify a student’ s strengths
and areas of need. Schools must request in writing the consent of parentsto
assess and evaluate children experiencing difficulties with their education
program. Parents need to understand the importance of informed consent.
To make an informed decision, parents need to consider:

e purpose of assessment

e nature of assessment

e intended use of results

e who has accessto results.

It may be helpful to state what particular test will be used to assess the
student and any other informal or formal assessment tools which will be
used. Notifying parents as to when the assessment will take place will help
maintain trust between home and school. If delays arise, keep parents
current on timelines.

See Appendix 2-B for a sample permission form.

If the student is receiving an assessment or support from outside agencies
or medical service providers, thisinformation may aso be helpful in
identifying needs and developing programming. In order for the learning
team to have access to thisinformation, parents will be asked to sign a
permission form to release information from these professionals. Parents
should be reassured that thisinformation will be kept confidential.

2. Setting the direction

Establishing priorities hel ps the learning team focus on what is critical for
the student to learn this school year. The team establishes these priorities
based on all the information that has been gathered to date.

To determine the most important |earning needs, parents can work with the
learning team to consider:

e priority areasto focus on

e possihilities for using this new skill or knowledge in other areas and
settings

related areas of strength

how this need affects overall learning and achievement
transferability to other subject areas

contribution to independence

age appropriateness

how long it will take to master this new skill

how the skills and knowledge relate to the student’ s future goals.

2
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3. Creating a plan

As members of their child'slearning team, parents can offer ideas and
information in the creation of long-term goals for their child. These goals
are what the student might accomplish in one school year. It isimportant
that the team identify what is manageabl e for the student. Thisiswhere a
parent perspective can be especially helpful.

All parents have hopes and dreams for their child. Their priorities for their
child s learning may differ from those of the classroom teacher. It is
important that parents’ perspectives are recognized and understood, and
that all viewpoints are considered so that the |earning team works
collaboratively to make the most appropriate programming decisions for
individual students. As part of the assessment process, the use of strategies
such as the MAPS Planning System creates opportunities for parents to
share information about their children.

See Appendix 2-C for information on the MAPS Planning System.

Some parents may wish to set additional goalsthat they will work on at
home. These goals can either support classroom-based goals or focus on
education-related skills and behaviours more specific to home and
community. These goals may be incorporated into the | PP process but they
should not be considered goals that need to be monitored by the classroom
teacher or be formally reported in the IPP review. Therole of the teacher is
to support families in setting goals for their children and encourage parents
to monitor, share and celebrate their successes.

See Appendix 2-D for a sample goal-setting formto assist parents.

Parents can often help identify effective accommodations for their child.
Ask them about what strategies they use to help their child complete family
jobs or homework assignments.

4. Implementing the plan

As members of their child’ slearning team, parents can take an active role
in the implementation process. One important way to involve parentsisin
reinforcing skills and strategies in out-of-school contexts. When parents
understand what the long-term goal's and short-term objectives of their
child's program plan are, they can decide how to best support their child at
home.

5. Reviewing and revising

Review meetings are opportunities for parents to discuss their child’s
programming and consider possible revisions. The year-end review is
especially important as the team reviews the education plan and adds
written recommendations to the IPP. Thisis particularly true for students
moving from one school to another or making any kind of transition.
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Parents can a so be encouraged to contact the school to request areview of
the IPP at any time if they have concerns about their child’s progress or if
their child is experiencing significant changes in achievement, attitude,
behaviour or health. Thiswould alow the team to adjust the | PP to better
meet that student’s changing needs.

6. Planning for transition

Planning for transition involves identifying the kinds of skills and attitudes
that need to be in place for students to be successful in future settings, and
developing a plan of action to ensure students acquire these skills and
attitudes. It may also include specific plans for moving between education
placements and programs. As a consistent presence in their child' slife,
parents play an essentia role in planning for and dealing with transitions. In
particular, parents may be involved in determining opportunities and
supports that are available to the student in the community as he or she
gains increased independence.

Getting Off to a Good Start

At the beginning of the year, some parents may be uncomfortable with

formal school meetings, particularly if thisistheir first meeting. In

challenging or difficult situations, parents care and concern for their child

might show up astension, anxiety or frustration. It's important that teachers

remain nonjudgemental and don’t make assumptions because the parents

presenting behaviours might not necessarily reflect how they truly feel or

how they are actually coping. Teachers need to keep in mind that most

parents do not have a background in education and some have little or no

experience in working with schools. There may also be emotional barriers

and other issues that get in the way of creating an atmosphere of

collaboration. These can include:

e parents who struggled at school themselves. They may find it
uncomfortable to work in partnership with teachers

e asense of guilt that they are in some way responsible for their child’s
difficulties. Some families may still be struggling with feelings of 1oss
and grief asthey try to come to terms with their child' s specia
education needs

e family situations which can make participating in their child’s
education a challenge. These could include such things as being asingle
parent, shift work, language barriers or families that are dealing with
more than one child with specia education needs

e cultura beliefsthat school and home are separate

e issuesof trust. It takestime to develop alevel of trust where parents
feel comfortable talking about their child

e alack of confidencein the school’ s ability to provide adequate support
for a student with special education needs

4
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e denid. Some parentsfind it difficult to believe that their child has
different needs than other children, particularly those students whose
main difficulties are academic, so they may not experience the same
degree of difficulty outside of the school environment.

Ensuring parental involvement requirestime, trust and a belief that parents
are partnersin the planning process. Teachers can take aguiding role,
particularly in the early stages of parental involvement, to ensure that
parents have positive and meaningful opportunities to become actively
engaged and committed to the process. Teachers need to help parents
understand the value of an |PP and the role that they can play in ensuring
that it accurately reflects the strengths and areas of need of their child.
Taking time at the onset to provide information and clarify expectations
will foster a sense of openness and partnership with parents. As parents
become more comfortable working with their child' s learning team, they
will more readily share information and perspectives that impact their
child slearning.

Sample Sample strategies for encouraging parental
strategies participation

e Maintain an open door policy. Let parents know that they are welcome
to visit the classroom to observe and participate in their child’ slearning.
If there isasign-in procedure at the office or other jurisdiction protocol,
provide this information during the first open house of the school year
or through the classroom newsletter. Encourage parents to participatein
specia day events, expertise sharing, displays and presentations, and
other learning opportunities.

o Acknowledge parents' role and contribution totheteam. It's
important that parents hear that their expertise and contributions are
valued.

e Beprepared toanswer parents questions. Consider the following
types of sample questions that parents might ask.

— How will my input be used?

— Doweattend all IPP planning meetings about our child? If not, how
do we keep informed about information shared and decisions made at
those meetings?

— When are the meetings held and how long are they?

— How can our child be a part of the IPP process?

— What kind of special support will there be for my child? Will there be
one-on-one support? If so, will this be with ateacher or teacher
assistant?

— Will my child always need an |IPP?

— How isthe IPP different every school year? Can it be changed at any
time during the school year?

— How will we know if the IPP is effective?

— How can | arrange to visit the classroom to see how my child is
doing?

5
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— What am | expected to do at home to support my child?

— What does our signature mean on the IPP document? What happens
if wedon't signit?

— What are our options if we don’t agree with the IPP?

— Will my child need to write provincial achievement tests?

— Will my child graduate with a Grade 12 diploma?

— We noticed atransition section on the IPP, but our child has just
begun new programming. Why is transition an issue?

Make print information about the I PP process, such as The
Learning Team, available to parents. In addition to sharing the
handbook (or Web link for a downloadable copy of the handbook),
selected information can be used in school newsletters or displays. See
the end of this chapter for ordering information.

Organize an | PP infor mation session to ensure that parents understand
the IPP process. Schools that have alarge number of students with
special education needs may find an orientation session for parents to be
an effective way to build understanding of and commitment to the IPP
process. For example, an orientation session could be an opportunity to:
— introduce the stages of an IPP

— review asample IPP

— discuss how the IPP should change from one year to the next

— answer common guestions such as those listed above.

Be sure the parameters of the session are clear and that parents
understand it is an introduction to the process, not atime to discuss
individual students and their specific needs.

Use par ent—teacher meetings as opportunitiesfor developing
partner ships. When possible, offer parents a choice of meeting times
and communicate directly with them through a written notice or phone
call. Give them sufficient time to arrange their schedule. Make sure the
meeting notice gets to parents. Even the most conscientious student may
neglect to pass a message along and afollow-up phone call may be
necessary. Always provide information on how to contact the school if
the meeting needs to be rescheduled. If possible, consider including an
agenda or brief overview of the planning meeting content. Thisis
helpful for parents as they consider the kinds of questions they want to
ask and the issues they would like to discuss.

M ake effective use of | PP meetings. Manage the |PP meetings so that
thereistime for questions and discussion. Use these meetings as an
opportunity to share information about the child’s special learning
needs. The more knowledgeable parents are about their child’slearning
challenges, the better partners they can be. Resources might include:
copies of articles of interest for them to read at home, information about
upcoming conferences or relevant parent workshops, and new Web sites
that might be of interest. Consider having someone keep notes of the
action items and provide a copy to al team members.
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strategies
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e Ensurethat parentsunderstand the kinds of decisionsthat need to
be made when developing an | PP and then ask them to choose which
areas of the IPP they would like to have input into. For example, parents
may wish to share their child’s strengths, areas of need, information
about how he or she learns best, medical information, successful
strategies used at home and goal s they would like to see addressed in the
IPP. Encourage parents to speak with their child about his or her
strengths, areas of need and potential goals, and share thisinformation
aswell.

See Appendix 2-E for sample tips for parents for participating in the IPP
process.

Sample strategies for increasing parents’ comfort

levels at meetings

e Arrange meetings at mutually convenient timesin acomfortable and
appropriate setting.

e Consider parents comfort level when determining the number of staff to
attend meetings.

e Provide parents with an agenda a day or two in advance. This allows
them time to think about the items to be discussed and to collect
relevant information to bring to the meeting.

e Consider what information parents might have that could be of value.
Include alist of questions with the meeting notice or proposed agenda,
such as:

— Have there been changes at home that you want to share (such as a
new family member, a change in a parent’ s work schedule, new after-
school activities or day-care arrangements)?

— Arethere new supportsin place for the child (such as atutor or time
spent with a mentor or older student)?

— Hasthere been a change in medication or dosage?

e Encourage parentsto create alist of questions they want answered
during the first and subsequent meetings.

e Usethe arrangement of chairs and tables to establish an atmosphere of
collaboration.

e Usechart paper and markers to record notes and decisions made during
the meeting.

¢ Valuetheinformation which parents share, and alow adequate time
within meetings for thoughtful reflection and discussion.

School boards are required to make every reasonable effort at the school
and jurisdiction level to resolve concerns collaboratively with parents.
However, despite these efforts there may be differences of opinion about
the education of children with specia education needs between parents (or
in some cases, an older student) and the school. When this happens, there
are anumber of strategies for successfully resolving these differences. The
first course of action isto try and resolve issues directly with the people
who are working with the student. This means meeting as alearning team
and looking for win-win solutions.
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sample Sample strategies for handling conflict and resolving
strategies differences with parents

e Establish that the child’ sinterests must comefirst at all times.

e EXpress motivation to resolve the difference for future mutual benefit
(e.g., “I appreciate your willingnessto ...” or “I’'m committed to finding
aplan that will work for everyone”).

e Deal specificaly with solutions to the identified issues and be prepared
to offer alternatives.

¢ Focuson theissues, and not the emotions and the personalities involved.

o Give parents opportunities to state their understanding of the situation
and then paraphrase what you have heard.

e Ensure your understanding of their concerns and perspectivesis
accurate.

e Sometimes a disagreement occurs as a direct result of misunderstanding.
Always clarify exactly what the issue is before jumping ahead to
solutions.

o Decide what you can compromise on. Effective resolution usually
requires some form of compromise on both parties' behalf.

e Besurethat your expectations are redlistic and reasonable.

e Explicitly state you are committed to the agreed-upon solutions and
encourage parents to also do this.

Appendices See Appendix 2-F for more information on solution-focused meetings and a
sample meeting planner.

Resources for parents

There are a number of Alberta Education print and online resources that can
provide information and ideas that parents can use to participate more
effectively in their child’s IPP process. All of these resources are available
for purchase from the Learning Resources Centre at
www.|rc.education.gov.ab.cal or telephone 780-427-2767.

e The Learning Team: A handbook for parents of children with special
needs (2003) provides practical information on building alearning team,
the I PP process, transition planning, resolving differences and keeping
informed. It can be downloaded as a PDF file from Alberta Education’s
Web site at: http://www.education.gov.ab.ca/educati ongui de/spec-

ed/partners.

e The Journey: A handbook for parents of children who are gifted and
talented (2004) offers information and strategies that parents can use to
nurture their child’' s learning and emotional well-being at home, in
school, and in the community. It can be downloaded as a PDF file from
Alberta Education’s Web site at:
http://www.education.gov.ab.ca/K _12/curriculum/resources/ TheJourney

/journey.asp.
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e A Handbook for Aboriginal Parents of Children with Special Needs
(2000) provides Aboriginal parents with information about the
education of their child with special education needs, as well astipsto
enhance communication between home and schoal. It can be
downloaded as a PDF file from Alberta Education’s Web site at
http://www.education.gov.ab.ca/k_12/curriculum/Aboriginal ParentHand

book.pdf.

o The Parent Advantage: Helping children become more successful
learners at home and school, grades 1-9 (1998) includes strategies
parents can use to help their child improve organizational, reading,
writing, spelling, math, test-taking and project skills.

Other resources

e Our Words, Our Ways: Teaching First Nations, Métisand Inuit
Learners (2005) offersinformation and sample strategies that teachers
can use to help their Aboriginal students be successful learners. This
resource provides information on Aboriginal cultures and perspectives,
and discusses the importance of family and community involvement. It
includes shared wisdom from Elders and Aboriginal scholars, and
related stories shared by teachers of Aboriginal students. It also includes
information on learning disabilities and recognizing the gifts of
individual students. It can be downloaded as a PDF file from Alberta
Education’s Web site at:
http://www.education.gov.ab.ca’k_12/curriculum/OurWords.asp.

©Alberta Education, Alberta, Canada (2006) n
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Thesetools are

availablein PDF
format at
www.education.gov.
ab.calk_12/special
needs/resource.asp
and on the CD—-ROM
packaged with the
print version of this
resource.
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The purpose of these sample toolsisto enrich the IPP process. These tools
should be used selectively and can be adapted to best meet the needs of
individual students. Many of these tools will be used informally as part of
the I PP development process and not as products for the student’s
permanent school record.

2-A Sample Parent Survey
2-B  Sample Permission Form for Specialized Assessment
2-C The MAPS Planning System

2-D Family Goal Setting
Completed Sample of Family Goal Setting

2-E Tipsfor Parentsfor Participating in the |PP Process

2-F Solution-focused Meetings
Sample Planner for Solution-focused Metting
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-------- Sample Parent Survey

Appendix 2-A

Name Date

Parent’s Name

The following questions are designed to help your child’slearning team begin the Individualized Program
Planning (1PP) process. We value your input and invite you to think about the following questionsin
preparation for the learning team meeting.

1. What are your child’ s strengths and interests?
2. Describe successes your child had in school.
3. Describe any challenges your child had in schoal.

4. What are your child'slearning needs for this school year? (These could be skills that your child needs to
acquire or improve on.)

5. What type of learner is your child? How does your child learn best?

6. Doesyour child display any behavioursthat are of concern to you? If so, please explain how you dedl
with this type of behaviour at home.

7. What are your goals and hopes for your child this year?
8. Where do you see your child five years from now?
9. Isthere any other information that could help us gain a better understanding of your child?

10. Arethere any specific concerns that you would like usto address at this meeting? If so, please explain.

Thank you for sharing your ideas.

12
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Sample Permission Form
for Specialized Assessment

Appendix 2-B

Dear Parent:

We are requesting your permission to schedul e a specialized assessment for your child in the following areas.

Educational (for reading, writing, spelling and math)
Speech and language

Fine and gross motor

Behavioura

Socia -emotional

Cognitive

Other:

(I Iy Iy IRy W Wy

These assessments will be conducted by our jurisdiction assessment team within the next six weeks. Each of
the assessments will take approximately two hours and will be done in a one-to-one situation with your child.
At that time we will talk with your child and explain why we are doing these assessments and how this
information will help the teacher understand his or her learning needs better.

Upon completion of the assessments, we will arrange a meeting with you and members of the assessment
team to discuss the results and make plans for improving your child's school success.

Please return the signed form below to the school office by October 30, 200 _.

Thank you for your ongoing support. Please feel free to contact me if you have additional questions or
concerns about these assessments. The best time to reach me isin the morning between 10 and 11 am. at
[phone number] or [e-mail address].

Sincerely,
Principal
Permission for specialized assessment

| give permission for my son/daughter to be assessed by the jurisdiction special
education assessment team for the purpose of .

| understand that the granting of my permission is voluntary and that | may withdraw it at any time.

Parent’s signature Date

13
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The MAPS Planning System

Appendix 2-C
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o MAPSisaseven-question process for planning for a child's school success. Usually al seven questions
are the basis of the planning framework, although there may be some flexibility in the order of the
guestions or whether a question is used or not. The format will depend on the needs of the individual
student and his or her family.

e This process takes a minimum of two hours and typically occursin one or two sessions.

o |nformation and ideas are recorded on chart paper during the process and copies are made for team
members as part of the follow-up.

The Seven Questions

1. What isyour child s history?
(Parents’ input on this question is vital. Invite them to share their child's history, including key
milestones.)

2. What is your dream for your child' s future?
(Invite parents to share the vision of their child’'s future, maybe five years from now, or in adulthood. This
will help set direction and identify meaningful goals.)

3. What are your fears for your child s future?
(Itisimportant for everyone to understand these fears and potentia barriers so the team can work together
to overcome them.)

4. What are three key words that describe your child?
(Parents identify what is most important about their child in their eyes.)

5. What are your child’s strengths, gifts and abilities?
(Ask parents to share examples of what their child can do, what he or she likesto do and what he or she
doeswell.)

6. What are your child’s needs?
(Identify needs from the parents’ perspectives and then prioritize.)

7. What would an idea day at school look like for your child, and what must be done to make it happen?
Wrap-up

Asagroup, identify specific actions to be initiated and prioritize them. Identify who will be responsible for
what and set reasonabl e timelines.

Adapted with permission from Mary A. Falvey et a., All My Life'sa Circle: Using the Toals: Circles, MAPSand PATH (Toronto,
ON: Inclusion Press, 1997) and from John O’ Brien and Jack Pearpoint, Person-Centred Planning with MAPS and PATH: A Workbook
for Facilitators (Toronto, ON: Inclusion Press, 2002). MAPS is one of afamily of Person-Centred Planning tools that focus on the
capacities (gifts) of a person—then turn it into a plan of action. Books, videos, DV Ds and other support materias are available from
Inclusion Press, http://inclusion.com.

14
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Family Goal Setting

Appendix 2-D

Student’s Name Date

Parent’s Name

My child has these five strengths:

a c w DN

My child has these five areas of need:

o~ W DN

Goa #1

A. My first goal for my child this school year is:

Thisiswhat | will do at home to help achieve this godl:
1
2.
3.

How | will know my child has successfully accomplished this goal:

15
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--------------- Family Goal Setting

Appendix 2-D

(continued) page 2/4
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Goa #2

B. My second goal for my child this school year is:

Thisiswhat | will do at home to help achieve this godl:
1
2.
3.

How | will know my child has successfully accomplished this goal:

I would like to discuss these goals at each reporting period as part of the IPP process.
aQYes QNo

Parent’s signature Date
U | need moreinformation! Please send home a sample of what a completed family goal setting sheet might
look like.

O | need moreideas. Let’s work on this together at the |PP meeting.

16
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Completed Sample of Family Goal Setting

Appendix 2-D

Student’s Name _Anne Example Date _septenmber XX, 2XXX

Parent’s Name _Awnwne Parent

My child has these five strengths:

team wmember (successful goalie of her soccer team)

very helpful around house

ewjogs school

excellent with money

o~ W NP

aood sense of humour

My child has these five areas of need:

oroanizational skills

control of her tewper

willingness to read iwotepewolmt%

needs more confidence

o A W NP

self-edit own writing

Goa #1

A. My first goal for my child this school year is:
To find books she enjoys reading (to the end)

Thisiswhat | will do at home to help achieve this godl:

1. piscuss what kinds of books she likes (and what kind she doesn't)

2. L,’merg card — mowtth trips

3. Ewncourage guiet bedtime reading

How | will know my child has successfully accomplished this goal:

Lhave to tell her “Turn off your Light and stop reading!” at bedtine.

17
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Goa #2

B. My second goal for my child this school year is:
Safe play o the playgrouwnd

Thisiswhat | will do at home to help achieve this godl:

1. ewncowrage participation in structured woon-hour activities

2. owne month without ptagamuwd problevus earns one lunch at Da’u@ Rueen

3. Bvery dag, ask: Morning - “What do You plawn to do at noon?”

Afternoon — “How did noon-hour go?”

How | will know my child has successfully accomplished this goal:

No notes home from the Luinch room supervisor

Fun lunches at Da’wg Queewn every month

I would like to discuss these goals at each reporting period as part of the IPP process.
aQYes QNo

i Cord——

Parent’s signature Date

U | need moreinformation! Please send home a sample of what a completed family goal setting sheet might
look like.

U | need moreideas. Let’s work on this together at the |PP meeting.

18
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Tips for Parents for Participating
in the IPP Process

Appendix 2-E

Individualized program planning (IPP) is the process by which families, teachers and other school staff work
as ateam to meet the individual needs of students with special education needs. As a parent, you are an
important member of your child' s learning team.

Y ou can participate in the |PP process by:

providing information about your child’s past experience and his or her goals, interests and areas of need
having regular contact with your child’s teacher

taking an active role in the decisions made for your child

learning about the services and resources available

working with your child at home to support the goals set through the | PP process

actively participating in PP planning meetings, using strategies like those described below.

Before IPP meetings

Discuss the positive e ementsin the individualized program plan with your child.

Find out about your child’sinvolvement and role in the meeting. Decideif your child will benefit from

participating in the meeting or at least part of the meeting.

Review the comments from your child’ s last report card, and goals and objectives from the last IPP. What

progress have you seen? Note any areas of concern.

Ask your child questions such as the following. (If your child attends the meeting, he or she may be able

to give thisinput directly.)

— What do you like best about school? What do you fed are your successes?

— Arethere any problems that we heed to find some solutions to? What are some changes that would help
you learn better at school ?

— What goals do you have for yourself?

Be prepared. Write alist of questions and concerns that you want to discuss, including questions like the

following. Prioritize your concerns.

— Whom should | call if I have concerns about my child’s school program?

— Will the IPP be reviewed at every report card time?

— What kinds of changes in our home does the school need to know about?

If you need additional support, consider arranging for another person to accompany you. This person can

offer adifferent perspective, hear important points you may miss or take notes.

At IPP meetings

Ask if there are any new assessments, reports or observations.

Ask about your child’s strengths, interests, areas of growth, areas of need and friendships.

Ask any other questions you have about your child's progress or programming.

Share your present and future goals for your child.

Discuss any specific concerns you have about your child.

Share any home conditions that may impact your child's performance or behaviour at school and any
recent documents or medical updates.

Share samples of your child’s work completed at home, if you think this can contribute to a better
understanding of your child. Teachers often have samples of student work to share, but if not, ask to see
samples.

19
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--------------- Tips for Parents for Participating in the IPP Process

Appendix 2-E

(continued) page 2/2

At the close of IPP meetings

Establish mutually agreed upon goals and strategies for your child.

Find out how you can support your child at home.

Take notes on recommendations and timelines, such as additional services or assessments.

Verbally summarize your understanding and interpretation of the decisions made, actionsto be taken,
timelines, and roles and responsibilities of each participant.

Give feedback to the people working with your child in areas where you noted positive effort, growth or
change.

Sign the IPP to indicate your agreement with the plan. If you do not agree with the IPP and do not wish to
sign, the school has an obligation to document the reasons for your decision and what actions are taken to
resolve theissue.

Ask for a copy of the IPP to refer to at home.

Decide on the next meeting date.

After IPP meetings

Give your child feedback from the meeting.
Discuss what needs to happen in order to reach the IPP goals. Discuss what your child’ sroleis and also
how the school staff and your family will support the plan.

To review the effectiveness of your child’s IPP, consider these questions

How does the IPP build on my child’ s strengths?

How does the PP address the individual needs of my child?

Does the IPP focus on key goals for my child?

How are accommodations tailored to the strengths, areas of need and learning style of my child?

What is an appropriate balance for my child? (Each student should participate in the regular curriculum as
much as possible with accommodations to support success.)

Does the PP use more than one source of assessment data to determine strengths and areas of need?
Does my child have socia and behaviour needs that should be addressed in the IPP?

How does the IPP address planning for transition?

If there are several teachers responsible for my child’ s education program, are there procedures for all of
them to have access to the IPP so they can use it to plan instruction, monitor progress, and contribute to
evaluating and changing goals and objectives?

Does the PP use a number of strategies to measure and communicate my child’s progress?

Is progress on IPP goals monitored frequently? If objectives are met, are new ones set? If my child is not
demonstrating progress, does the team review the program and make changes?

For more information and strategies for participating in your child’'s education, check out The Learning Team:
A handbook for parents of children with special needs (2003), www.educati on.gov.ab.ca/educati onguide/spec-
ed/partners. Thisresourceis also available for purchase from the Learning Resources Centre at
www.|rc.education.gov.ab.ca or 780-427-5775.

20
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Solution-focused Meetings

Appendix 2-F

Solution-focused meetings can be an effective way to resolve particularly difficult situations, or when it is
important to promote communication among all learning team members. Ensuring input from all members of
the learning team in an open, honest and respectful manner will contribute to increased commitment to the

I PP process by teaching staff, parents and the student.

A solution-focused meeting uses a process such as the following.

1

One member of the learning team agrees to act as the facilitator for the meeting. Thisindividual needsto
be positive, attentive, task-oriented, and have the ability to clarify issues and summarize. It isalso
important that the facilitator help each team member stay on topic and work toward appropriate, practical
solutions.

The facilitator begins the meeting by inviting the learning team member who initiated the meeting to state
clearly and concisely what the concernis. It isimportant to find out specifically what the team member
wants to happen as aresult of this meeting.

The team members ask questions to clear up any uncertainties they may have asto exactly what the issue
is or what the related circumstances are. The facilitator may need to encourage team members to look for
factors that appear to trigger or contribute to the problem, and to identify and analyze conditions that
seem to alleviate the problem. As part of this analysis, team members may aso identify the strengths of
the student and availabl e resources.

Once the problem or issue is clearly defined, the learning team uses a round table brainstorming session
to generate suggestions for how the problem may be solved. All ideas are recorded on chart paper. It is
important at this stage of the processto let ideas flow freely and not to comment directly on any one idea.

The facilitator and the referring teacher review the strategies together and then rate each suggestion by
assigning anumber valueto it.

For example:

1 =anideaor strategy that the teacher and/or parent wantsto try

2 = anideaor strategy that has merit, but is not a priority

3 = anideaor strategy that has already been tried and didn’t seem to resolve the issue

4 = anideaor strategy not immediately practical at thistime.

The learning team develops an action plan for each strategy selected, including materials and resources
required, persons responsible, and dates for follow-up and review.

The facilitator closes the meeting by thanking everyone and asking for feedback on the process. The team
generally agrees to meet for a progress review in four to six weeks.

Adapted with permission from Gordon L. Porter et al., “Problem Solving Teams: A Thirty-Minute Peer-Helping Model,” in Gordon
L. Porter and Diane Richler (eds.), Changing Canadian Schools: Perspectives on Disability and Inclusion (North York, ON: The
Roeher Ingtitute, 1991), pp. 224-228.
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-------- Sample Planner for Solution-focused

Appendix 2-F

Meeting

Date

Referring learning team member

Learning team members participating in meeting

Student name

A. Key concern

B. What we would like to see happen/change

C. Description of student’s strengths and priority areas of need

Strengths Areas of need

Other resources

D. Potential strategies What can make this happen?

E. Follow-up meeting

©Alberta Education, Alberta, Canada (2006)
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Supporting Student Participation

There are many benefits to involving studentsin their own | PP process.

Active student participation can:

e givethelearning team insight into student needs, strengths, goals,
preferences and dreams as they set direction, create and implement a
plan, review and revise the | PP, and plan for transitions

¢ help students to better understand and articulate their individua
strengths and areas of need

e increase student understanding of how accommodations can support
learning

¢ lay the groundwork for building self-advocacy skills

e increase student commitment to |PP goals and action plans, and sense of
personal accountability for learning

¢ increase the willingness of parentsto be actively involved in their
child’ s IPP process, which results in the sharing of useful information
and insights, and more opportunities for parents to support their child’s
I PP goals and objectives at home and in the community.

Active participation can range from attending part of the planning meeting
to preparing agendas, taking full responsibility for chairing meetings and
providing major input into identification of strengths, areas of need,
accommodations, goals and objectives. The level of astudent’s
involvement will vary depending on his or her age, developmental level,
abilities and motivation, but should increase each year.

This chapter provides sample strategies for supporting student participation
in the IPP process. Additional strategies to support student involvement are
contained in anumber of other chaptersin thisresource, including:

Chapter 2: Encouraging Parent | nvolvement

Chapter 6: Salecting Accommodations and Strategies

Chapter 8: Planning for Transitions

Chapter 9: Infusing Assistive Technology for Learning into the IPP Process
Chapter 12: Promising Practices for Junior and Senior High School.

Introducing the IPP Process

Introducing students to the IPP processis the first step in promoting their
participation. To effectively participate in the PP process, students need to
understand:

e their own special learning needs and what this means

o the purpose of the IPP

o the benefits of having an IPP

o thestepsin the process

Buluue|d weiboid pazijenpiAlpu]
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e whoison their learning team and what their roles are
e theformat and types of information recorded on the |PP document.

Buluue|d weibold pazijenpiAIpu]

sample Sample strategies for introducing the IPP process

strategies e Begin the discussion by talking about how all people are different, from
the way they look, to their talents, likes and didikes, and even the way
they learn.

o Help studentsidentify concrete examples of their learning strengths and
describe some of their learning challenges such as reading
comprehension, ability to focus or getting ideas down on paper.

e Encourage students to share their thoughts concerning their learning
strengths and challenges, and to feel comfortable asking any questions
they may have.

e Consider using a graphic organizer such as a K-W-L+ chart to help
students organize information and questions about their individua
learning needs.

See Appendix 3-A for a sample K-W-L+ chart.

¢ |nvite members from advocacy groups or students who have
successfully moved on to speak about their own special education
needs. Students may feel motivated to ask questions or share concerns
with individuals who have similar learning needs.

¢ Brainstorm types of plans (e.g., house building plans, exercise plans,
study plans) and discuss what things plans have in common (e.g., steps
for making changes). Discuss how an | PP hel ps students, parents and
teachers plan for a student’ s success at school.

e Have students draw a picture of themselves and then surround their
portraits by drawing or writing the names of people who help them
learn. Brainstorm additional people who could be added to their circle.
Thisistheir circle of support. Then ask them to underline al of the
people who work directly with them in the classroom, plus their
parents—thisistheir learning team.

e Givestudentsalist of essentia information that must be included on an
IPP. Ask students to check off the types of information that they have
contributed, the types of information they would like to contribute to but
have not had the opportunity to do so, and the types of information they
would like to know more about.

See Appendix 3-B for a sample list of essential PP information.

2
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Encouraging Participation in the IPP

Process

Students can be actively involved in all stages of the IPP process. Some
students will be eager and able to participate, while others will need a more
gradual introduction. The learning team will need to decide what strategies,
supports and types of participation will best suit their students’ needs and
abilities.

1. Identifying strengths and areas of need

A basic foundation of the IPP process s creating opportunities for students
to identify and share their perspectives, knowledge and concerns about their
strengths and areas of need. Students should a so be encouraged to share
their interests and goals, and their hopes and dreams for the future. This
kind of information can help the learning team develop meaningful future-
oriented goals and effective transition planning.

sample Sample strategies for involving students in identifying

strategies strengths and needs

o Discuss how people often take time to get to know others, but seldom
spend equal time getting to know themselves. Talk with students about
how their involvement in their IPPs will likely teach them afew things
about themselves.

e Asadclassactivity, brainstorm strengths that different studentsin the
classroom may demonstrate. Provide a graphic organizer for students to
record and organize their reflections on their personal strengths.

Appendices See Appendix 3-C for a sample graphic organizer for recording personal
strengths.

e Provide an inventory of potential learning challenges and have students
reflect on their own behaviour in relation to these skills. Encourage
students to highlight skills they would like to work on this school year.
This information can become the focus of an IPP goal.

Appendices See Appendix 3-D for a sample inventory of potential learning challenges.
¢ Provide students with feedback that hel ps them understand how they
learn best (e.g., “ Y ou seem to remember better when you get a chance to

see theinformation”). Help them summarize this information.

Appendices See Appendix 3-E for a sample graphic organizer for summarizing learning
strengths and challenges.

AL

o Explain assessment results so students gain an understanding of their
abilities and needs, and the implications for their schooling and lives.

3
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2. Setting the direction

Students often know best what they need and want to be more successful
learners. Depending on their development level and willingness to
participate, they can contribute to an understanding of what skills and
behaviours need to be part of their annual goals.

sample Sample strategy f(_)r involving stuplents in set_ting priorities
strategy ¢ Present students with a number of skills (e.g., reading textbooks,
research skills, asking questions in class). Have students decide which

ones are most important and which ones they feel most committed to
working towards.

3. Creating a plan

Creating a plan includes identifying goals, objectives and accommodations
for the student. Involving students as much as possible in creating the plan
helps to ensure that |PP goals and objectives are relevant, and increases
students’ commitment to achieving these goals and objectives. Similarly,
encouraging students to actively participate in sel ecting accommodations
increases the likelihood that students will use the accommodations
effectively and consistently in the classroom. Often students feel self-
conscious about doing things differently than peers; involving studentsin
the selection process provides opportunities for them to learn about and
become comfortable with these differences.

sample Sample strategies for involving students in setting long-term
strategies goals

e |ntroduce the general concept of god setting by brainstorming
successful people and listing examples of goals or accomplishments
these individuals have achieved.

e Discusswhy goal setting isimportant. Share research findings that goal
setting can increase self-confidence, make people feel happier and
decrease stress. Some students may be motivated by learning how
successful athletes use goal setting.

o Help students begin to identify their long-term goal s by asking them
what success would look like or what would make them very proud of
themselvesin ayear’ stime.

o |f appropriate, share assessment data with students to help them link
long-term goals to their specific areas of need.

o Help studentsidentify potential roadblocks that they may face as they
work towards reaching their goals. Brainstorm potential solutions for
each of the roadblocks identified.

4
- ©Alberta Education, Alberta, Canada (2006)



"""""""""""""""""""""""""""""""""""""""""" Supporting Student Participation

Sample Sample strategies for involving students in identifying
strategies accommodations
o Givestudentsalist of potential accommodations and have them use one

colour to highlight the accommodations that they know work well for
themselves, and another colour to identify things that they would be
willing to try.

e Challenge studentsto identify additional accommodations that are not
on the samplelist.

e Set up ademonstration to help students understand the purpose of
accommodations. Post a sign with medium-sized print on one wall of
the classroom. Ask 10 students, including several students who wear
glasses, to line up against the opposite wall. Explain that on the signal,
each student should walk toward the sign until he or she can read it and
then stop. Before you give the signal, ask students who are wearing
glasses to take them off. Then, give the signal and wait until students
reach a place where they can read the sign. Discuss how different people
need to stand in different places. Then, ask students to put their glasses
back on and move backward to a place where they can read the sign
with their glasses. Discuss how being able to choose where to stand and
being able to wear glasses are both types of accommodationsin this
situation. Use this opportunity to discuss the issue of fairness. Does
standing closer or wearing glasses give some students an unfair
advantage over other students? How does this relate to other
accommodations that students may need in the classroom?

4. Implementing the plan

Students have to be at the heart of implementing their IPP. They need to
understand the goals they are working toward and have a clear picture of
what success will look like. As much as possible, they also need to learn
how to monitor their progress, and identify what is helping and what is not
helping them in their learning.

Sample strategies for involving students in the
Sample . . .
strategies implementation of their IPP
e Develop checklists and simple tools for students to observe and record

their own behaviour. Not only is this efficient, but it creates a deeper
understanding of what types of attitudes, behaviours and skills help
them be more successful learners.

e Provide direct instruction in specific self-advocacy skills such as asking
for what you need, being able to explain your special learning need and
suggesting alternate assignments.

See Appendix 3-F for a sample student checklist of self-advocacy skills.

e Encourage older studentsto use their own words and devel op their own
action plansto set goals and track their progress. These goals could be
aligned to their IPP goals or other goals that are especially meaningful
to them.

5
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See Appendix 3-G for sample student goal-setting template.

5. Reviewing and revising

Contributing to reviewing and revising the IPP, including participating in
IPP review meetings, can provide important opportunities for students to
reflect on their own learning. Maximizing student involvement in review
meetings also provides team members with valuable insight into students
perspectives on the success of their current programming, and ensures that
revisions to the IPP are made with thisinformation in mind.

Sample strategies for supporting students in reviewing and

reporting on their IPP goals

e Schedule aregular time during IPP meetings for students to give a
report on their progress towards reaching goals. Help students prepare
for the meeting by role-playing what they might say and what kinds of
guestions they might be asked.

e Encourage students to use agenda books or monthly letter-writing
templates to monitor and record their progress. Students can use these
writing frames to create areport for their parents about how they are
meeting their goals and objectives.

See Appendix 3-H for a sample report-writing template.

6. Planning for transition

Students are the most important people in the planning for transition
process. They are the ones who have the greatest stake in what is planned
and decided, and they need ongoing opportunities to express their opinions,
expectations, questions, choices and concerns. As much as possible,
students need to be involved in their own transition planning from an early
age. As students gain independence and move towards post-secondary
settings, thisinvolvement is essential.

Sample strategies for involving students in planning for

transition

¢ Provide students with opportunities to gather information so that they
are able to make well-informed decisions about future learning
environments. Encourage students to visit different school sites,
interview individuals and arrange for guest speakers to discuss different
options.

e Encourage students to explore and share goals for the future. They may
do this by talking about goals, creating a picture or word collage, or
writing ajournal entry from the perspective of anideal day in their
future lives.

o Help students identify what skills they will require to make their goals a
reality. Developing these skills can then become part of the transition
plan.

n ©Alberta Education, Alberta, Canada (2006)
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Self-advocacy

It isessential that students with special education needs understand the
importance of speaking up and asking for what they need. For example,
many post-secondary institutions report that too few students with special
education needs take advantage of the resources and accommodations
available because they lack the skillsto advocate on their own behalf.
Individuals who know how to ask for what they need have a better chance
of receiving it. Thisistrue whether a person is ordering food at a restaurant
or attending his or her first day at a post-secondary institution.

There are a number of reasons why students with special education needs

may not self-advocate effectively. For example, students may:

e beunableto clearly describe their abilities, areas of need and the
conditions that best promote their learning, either because of language
difficulties, poor social skills, lack of practice or lack of knowledge of
themselves as learners

e not know who to contact to get help, what to ask for or how to best use
supports

¢ not have been directly taught appropriate self-advocacy skills and/or not
have someone to coach them through situations where they might need
to self-advocate

e havelimited confidencein their abilities and as aresult, they may be
reluctant to ask questionsin class or request extra assistance

e be passivein their approach to their education, feeling that their futureis
beyond their control—this includes relying on their parents and teachers
to advocate for them

e be discouraged because they have encountered people who do not
understand their special education needs, or why accommodations or
assistance may be appropriate.

Thefirst step in building self-advocacy skillsis ensuring that students are
actively and appropriately involved in PP meetings from as young an age
as possible. Students need to learn how to build relationships with other
members of the learning team and articulate their choices during |PP
meetingsin aclear and respectful manner.

sample Sample strategies for involving students in IPP
strategies meetings

o Teach students strategies for preparing for |PP meetings, such as
highlighting portions of the agenda or the IPP that they will share with
the team. They can also write out what they would like to say on index
cards or graphic organizers.

7
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e Teach specific strategies for participating, such asthe SHARE strategy
below.
Sit up straight (feet on the floor, hands rested on the table).
Have a pleasant tone of voice (speak up confidently and politely).
Activate your thinking (use the strategies you' ve learned to help you).
Relax (cam yourself down by counting, breathing or visualizing).
Engage in eye contact (although you may be reading some of your
information, do your best to look at the other people at the meeting as
much as possible).

See Appendix 3-1 for a template of the SHARE strategy.

o Establish afail-safe mechanism that students can use if they begin to
feel overwhelmed in the meeting. This might be in the form of a subtle
gesture that the teacher and student arrange before the meeting which
signals the teacher to step in and help.

o Discuss how to handle comments during the meeting that students may
not agree with. Teach studentsto use “|” statements as a constructive
way to share their point of view. For instance instead of saying “Y ou
don’'t give me help in your class,” students could say “1 think that |
would do better if | could get more of your time.” Discuss how
“l-messages’ focus on actions and feelings, and do not blame others.

e Userole-playing to rehearse the different components of the IPP
meeting and coach students on specific skills such as:

— greeting people

— making introductions

— reviewing the agenda

— explaining the purpose of the meeting
— asking for questions or feedback

— sticking to the agenda

— keeping track of time

— summarizing discussions

— thanking participants.

o Taketime to debrief with students after the meeting and review what
worked and what the next steps are.

See Appendix 3-J for a sample PP meeting guide for students.

As students get older, self-advocacy becomes increasingly important.

Students with well-devel oped self-advocacy skills:

e haveincreased confidence, independence and a greater sense of control
over their education

e areableto transfer these skillsinto career and life environments after
high school, and therefore become more successful and independent
adults.

Building self-advocacy skills requires both time and a deliberate effort from
students and their learning teams.

n ©Alberta Education, Alberta, Canada (2006)
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Sample strategies for building self-advocacy skills

e Ask students to think about what effective self-advocacy looks like,
sounds like and feels like. These ideas can be recorded in atable like the
following.

Lookslike Soundslike Fedslike
Standing up straight | Calm, polite voice | A little uncomfortable

o Explicitly teach students specific skills needed for self-advocacy, such
as asking for what they need.

Appendices See Appendix 3-K for a student tip sheet on self-advocacy skills.

e Recognize that some students may initially be reluctant or
uncomfortable approaching teachers for help. Consider establishing a
regular check-in time (e.g., five minutes after class once aweek) or
providing a communication tool that students can use to initiate contact.

Appendices See Appendix 3-L for a sample template students can use to ask for help
fromteachers.

e Teach students strategies to monitor their own learning. Thisisan
important first step in being able to identify and describe the kinds of
adaptations, accommodations and strategies that will help them be
successful in class aswell as the workplace.

o Create opportunities for students to experience new and challenging
things. Students learn skills for requesting assistance and using positive
strategies when they encounter problems or unfamiliar situations.

Appendices See Appendix 3-M for a sample tip sheet for students on problem solving.

Ly

e Encourage students to think of advocacy asa“work in progress.” Each
experience improves their communication and collaboration skills.
Provide opportunities for students to reflect on the self-advocacy skills
they are devel oping throughout the school year.

o Discuss the importance of students recognizing their limitations and
seeking support as required. Stress that there are others who can help if
students ask.

e Encourage students to be patient. Explain that the learning team takes
students’ input very serioudy, and will try to make changesto help
them, but sometimes finding the information or assistance they need
takestime.

e Encourage students to listen to and consider the perspectives of others.
Discuss why it isimportant to build understanding and relationships.

e Help studentsto celebrate their successes. Increasing students’ self-
confidence can help them be better self-advocates.

©Alberta Education, Alberta, Canada (2006) n
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e Ensure that parents understand the importance of self-advocacy and
know strategiesthey can use to support their child's self-advocacy skills
outside of school.

See Appendix 3-N for sample strategies that parents can use to help their
children become strong self-advocates.

10
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Thesetools are

availablein PDF
format at
www.education.gov.
ab.calk_12/special
needs/resource.asp
and on the CD-ROM
packaged with the
print version of this
resource.
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Supporting Student Participation

The purpose of these sample toolsisto enrich the IPP process. These tools
should be used selectively and can be adapted to best meet the needs of
individual students. Many of these tools will be used informally as part of
the I PP development process and not as products for the student’s
permanent school record.

3A K-W-L+

3-B Essentia IPP Information

3-C Know Your Own Strengths Inventory

3-D Uncover Your Learning Challenges Inventory
3-E Knowing My Strengths and Challenges

3-F Self-advocacy Checklist for Elementary/Middle
School

3-G Goal-setting Organizer

3-H Sample | PP Report-writing Template
31 SHARE Strategy

3-J Sample Student IPP Meeting Guide
3-K BeYour Own Self-advocate

3-L Asking for Help Ticket

3-M BeaProblem-solver

3-N Tipsfor Parents on Helping Their Children Develop
Self-advocacy Skills
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s KWL
Name Date
K W L
What | Know about my What | Want to know What | Learned about my
special learning needs about my special special learning needs
learning needs

+

How will | use this information?

Why is finding out more about my special |earning needs important?

©Alberta Education, Alberta, Canada (2006)
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Essential IPP Information

Appendix 3-B

Name Date
| contributed I would like to contribute | need to learn more
information to thispart | information to this part about thiskind of
of my IPP of my IPP information

Assessment information
about my learning

My current level of
performance and
achievement

My strengths and areas
of need

My goals and objectives

How we'll evaluate my
progress

Other services | need,
including health-related
services

Accommodations

Medical information

Review of progress at
reporting periods

Transition plans

Y ear-end summary

How my parents are
participating in my IPP
process

13
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Know Your Own Strengths Inventory

Appendix 3-C

Name: Date:

A. List four successful experiences you have had in the last 12 months:

B. List four everyday things you do well:

C. List two things you could teach someone el se:

D. List 10 positive words to describe yourself:

E. List two thingsthat really matter to you:

F. List two things you can do for yourself that will aways make you feel good:

G. List two people who you can count on for help and support:

From Alberta Learning, Make School Work for You: A Resource for Junior and Senior High Students Who Want to be More Successful
Learners (Edmonton, AB: Alberta Learning, 2001), p. 84.

14
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Uncover Your Learning Challenges
Inventory

Appendix 3-D

Name: Date:

Always Usually Sometimes Not yet

1. | cometo school every day. Q Q ad a
2. | cometo classon time. ad ad EI a
3. | cometo classwith the materials | need. Q ad EI a
4. | cometo class prepared, e.g., textbook read, | | a (|
assignments compl ete.
5. | leave my worries outside the classroom door. Q Q Q a
6. | canfollow written directions. d d a a
7. | canfollow spoken directions. Q Q Q a
8. | understand the new ideas the teacher presents. a Q Q a
9. I canfocus my attention in class. Q Q Q a
10. | contribute to class discussions. ad ad EI a
11. | take accurate and detailed notes. a ad EI a
12. My notebooks are organized and complete. Q Q ad a
13. | am clear and concise when writing. Q Q Q a
14. My written work is accurate, legible and organized. a a a a
15. | finish assignments within time limits. a ad ad a
16. | know when and who to ask for help. Q Q Q a
17. | can sit till for long periods of time. Q Q Q a
18. | do not distract or chat with others. d 4 a a
19. | remain calm and focused during tests. Q Q Q a
20. | dowell ontests. d 4 a a

From Alberta Learning, Make School Work for You: A Resource for Junior and Senior High Students Who Want to be More Successful
Learners (Edmonton, AB: Alberta Learning, 2001), pp. 82-83.

15
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Uncover Your Learning Challenges Inventory

Appendix 3-D

(continued) page 2/2

A. To get more feedback about my in-class behaviour, | could talk with:

B. Do teachers ever mention a specific in-class behaviour to you? For example, “Don’t chat with your
neighbours’ or “Y ou need to bring a pencil everyday.” Write these comments down even if you
don’t like them or agree with them—there may be helpful information in this feedback.

16
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Knowing My Strengths and Challenges

Appendix 3-E

Name; Date:

Learning Strengths Learning Challenges

List five things you are good at doing outside of school and draw a picture in the box of one of these
strengths.

1.

2.

17
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Appendix 3-F Self-advocacy Checklist for
Elementary/Junior High School

Date:

| know what kind of special learning needs | have.

| can describe my specia learning needs to my teacher.

| attend my PP meetings.

| let people know what | am thinking at my IPP meetings.
| ask for help when | need it.

| ask questionsin class.

| have started to take on more difficult tasks in school.

| hand in all my homework on time.

| am proud of myself and don’t let others tease me.

My calendar, binder and notebooks are organized.

| have learned new ways to study for tests.

| make an effort to build good friendships.

| have atutor for the subject(s) that | find difficult.

| have gone to my senior high school and talked to my teachers.

| am learning new strategies and using accommodations.

(I Iy Iy Iy Ny Ny I [y Wy I

Adapted with permission from Howard Eaton and Leslie Coull, Transitions to High School: Self-Advocacy Handbook for Sudents with
Learning Disabilities and/or Attention Deficit Hyperactivity Disorder (Vancouver, BC: Eaton Coull Learning Group, Ltd.,
www.eclg.com, 2000), p. 57.

18
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Goal-setting Organizer

Appendix 3-G

Name: Date:
I Goal My godl isto ... s your-g.oal
0 Specific?
U Measurable?
O Achievable?
i o
| Rationale | chose this goal because ... J Redlistic:
QO Time-based?
|Action plan To reach thisgoal | will ...
| Measurement How will | know if | am successful?
| Evaluation What would | do differently in the future?

From Alberta Learning, Make School Work for You: A Resource for Junior and Senior High Students Who Want to be More Successful
Learners (Edmonton, AB: Alberta Learning, 2001), p. 87.
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Sample IPP Report-writing Template

Appendix 3-H

Buluue|d weibold pazijenpiAlpu]

Name: Date:

My progress on my |PP goals for the month of

Working on my reading goals
1. Thestrategy | have used the most thismonth is
| useit when

My novel study is
The best part of the novel is
| completed pages for home reading this month.

a k W DN

Working on my math goals
1. Thismonth in math we worked on
2. | am getting better at
3. | still need more practice
4. Unit test mark

Working on my getting along with others goals
1. Thismonth's recesses were

because

| am most proud that |
3. Next month | want to get better at
4. Todothis, | will

Signed

Encouraging words from my parent(s)

20
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SHARE Strategy

Appendix 3-I
Use the following strategy to help remind yourself of what you need to do during IPP meetings.

Sit up straight (feet on the floor, hands rested on the table).

Havea pleasant tone of voice (speak up confidently and politely).
Activate your thinking (use the strategies you' ve learned to help you).
Relax (cam yourself down by counting, breathing or visualizing).

Engage in eye contact (although you may be reading some of your information,
do your best to look at the other people at the meeting as much as possible).

21
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Name: Date:

Before the meeting
O Write and distribute | etters of invitation to members of your learning team.
U Create name cards for those attending the meeting.

During the meeting

U Greet everyone and thank them for attending the meeting.
O Explain the purpose of the meeting.

U Explain your special learning needs.

O Tel why it’ simportant that Y OU be involved in your own IPP process.
Q) Share strengths and challenges listed in the IPP.

U Share medical information that affects your learning.

O Explain types of services you may be receiving.

U Review what the assessment data says about your learning.
O Tel how you will evaluate your progress.

U Share what classroom accommodations work for you.

O Share long-term goals and objectives.

U Discuss your transition plans.

O State when the next IPP review will take place.

0 Ask if there are any questions and/or comments.

O Thank everyone for attending.

After the meeting
O Write thank-you letters to members of your learning team.

22
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Be Your Own Self-advocate

Appendix 3-K

Being a sdlf-advocate means that there are times when you need to ask for things, such as an alternate
assignment, an extension on a deadline or notes from a class you missed. No matter what you' re asking for, let
the person know that you have thought about the situation and are prepared to contribute to the solution.

By approaching people with a solution, you let them know that you are taking responsibility for your situation
and that you don’'t expect them to solve the problem for you. Be flexible. Y ou may need to negotiate a solution
that is acceptable to everyone involved.

ff . When you need something changed in the classroom, it’s your responsibility to bring it to
=% the attention of your teacher. Plan and practise what you want to say. Always go with a

solution and a positive attitude.

1. Statethe problem and give an example.

2. Let people know you are working on this problem (so they don’t think you’re trying to
avoid work or are not trying hard enough).

3. Briefly explain your solution to the problem.

4. Ask for their cooperation or permission for this accommodation (solution).

“I am working hard to lmprove “t work veally havd to spell “I neeol extra thme to show all that |
my reading skills but (often corvectly) but 1 need to use know on a test. tf [ could have an
misread exam questions. My awn electronic spell checkeer. | extra half hour to finish the social
understanding greatly always have one with me n studies test, it wouldl be a better
bmproves when someone else class. Is it okay for me to veflection of what | kinow. 'd be
reads the questions to me. One use it on tests?” willing to stay through the lunch
of the peer tutors wouldl be hour to do this.”

willing to tope the test
questions for me. Would you be
willing to give this a try?”

From Alberta Learning, Make School Work for You: A Resource for Junior and Senior High Students Who Want to be More Successful
Learners (Edmonton, AB: Alberta Learning, 2001), pp. 5, 70.
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Asking for Help Ticket

Appendix 3-L

X

Dear ,
(teacher’s name)

These are the things that | am having difficulty with:

O understanding my textbook

O knowing what my homework is
Q getting my homework done

Q listening in class

Q taking notes

O passing tests

O completing assignments

O other

Could we please meet to discuss possible strategies?

Two meeting times that work for me

Student signature:

Reproduced with permission from Mary Cole and Anne Price, T'NT: Tips ‘n Tricks for Dynamite Learning!! (Calgary, AB: Calgary

Learning Centre, 1999), p. ii (Black Line Masters).

©Alberta Education, Alberta, Canada (2006)



""""""""""""""""""""""""""""""""""""""""""""""" Supporting Student Participation

Be a Problem Solver

Aenix 3-M
Suppose you have a problem with a class or teacher and you don’t know quite how to approach the
teacher. Take charge one step at atime.

e Know what you want to ask or discuss. Write it on paper if necessary.

e Rehearse your approach and questions or statementsin your head and out loud.

¢ Find atime when the teacher is not busy and isnot in a hurry. If necessary, set up an
appointment.

e Arrive aminute or two early or be prepared to stay after class.

e Begin with a positive statement. For example, “I’m sincerely interested in learning the
information your class offers.”

e Then, clearly state what you want or need. For example, “Lately I’'m having ahard time
understanding and keeping up, and I'm looking for ways to help myself.”

e Actively listen to what the teacher suggests. Take notes if necessary.
e Thank the teacher and assure him or her that you will try to put the suggestions into practice.

o Tédll theteacher that you will get in touch in two weeks (or an appropriate time) to review your
progress.

¢ Find ways to demonstrate your interest in class. Take part in discussions. Ask thoughtful
guestions and try to use the teacher’ s suggestions.

e MOST OF ALL ... be positive, courteous, considerate, willing to see the other side and willing
totry.

Adapted from Learning to Learn: Strengthening Study Skills and Brain Power, |P# 3014, Copyright 2004 by Incentive Publications Inc.,
2400 Crestmoor Road, Suite 211, Nashville, TN 37215, p. 229. Used by permission. Photocopying privileges for use by teachers/students
in ECS-Grade 12 only.
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— Tips for Parents on Helping Their
Children Develop Self-advocacy Skills

Sample strategies that parents can use to help their children become strong
self-advocates

Talk with your child about his or her special education needs and what this means for learning.

Provide specific feedback that helps your child understand how he or she learns best, such as
“Y ou seem to remember better when you get a chance to see the information.”

Explain assessment results so that your child understands his or her abilities and needs, and the
implications for schooling and life.

Stress that your child is not alone with his or her difficulties. Parents, grandparents, siblings
and school staff can al help with learning.

Describe the assistance that is available to your child in aconcrete, realistic, positive manner.
Discuss ideas for handling possible teasing or resolving other social issues with peers.
Role-play ways to handle difficult situations at school.

Seek resources for support and information. Assist your child, as he or she matures, to access
these resources and become a self-advocate for his or her own education needs.

Encourage your child to be an active participant in the learning team by participating in |PP
conferences and setting realistic goals as he or she progresses in school.

Introduce your child to books that deal with challenges similar to those he or she faces.
Children’s literature can illustrate human relationships, conditions and situations in arich and
affecting way. Books afford children the opportunity to make connections between the events
and characters in the stories, and their own lives. This often lessens their sense of loneliness,
confusion or isolation. Wisdom gained through reading and being read to can be applied in
children’s own lives.

26
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Creating a Network of Support

Collaboration is key to successful planning and implementation of the
individualized program planning process. Collaborative teaming can take
place a many levels. In addition to teachers, parents and the student, a
number of other individuals may be involved in developing and
implementing an |PP. The school principal must play an administrative
role. Teacher assistants, other school personnel, specialists, health-service
providers and community members may also be part of the learning team.

Given that there are constraints on time and resources in schools, it is

important to consider the benefits of collaboration, including:

o shared expertise and diverse perspectives—drawing on the knowledge
of al team members resultsin increased understanding and information
about:

— the student (e.g., classroom observations, relationships with peers,
developmental stages, test results, normative information, speech and
language development)

— waysto address a broad range of student needs

— instructional strategies available for team members

o shared decision making—involving all team membersin decision
making creates greater support for the team and the plan

o shared responsibility—ensuring the team members are jointly
responsible for implementing the plan they developed increases buy-in,
maximizes instructional time through teaming and organization of
personnel and resources, and increases communication and consistency
in implementing the IPP.

Supporting the Learning Team

The following individuals may be part of the learning team at various
stages of developing and implementing a student’s | PP.

School principal

Under the Standards for Special Education, Amended January 2004, the

principal isresponsible for special education programming in the school.

Therole of the school principal includes:

e ensuring that an IPP is devel oped, implemented, monitored and
evaluated for each student identified as having a specia education need

o identifying teachers whose responsibility it isto coordinate, develop,
implement, monitor and evaluate student 1PPs

e ensuring the school has a process and school-based team to provide
consultation, planning and problem solving related to programming for
students with special education needs

e ensuring that support personnel, appropriate materials and inservice
training are provided as required given the needs of the student.
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Classroom teachers

Therole of the classroom teacher isto:

¢ be accountable for, and develop, plan, implement, monitor and evaluate
the IPP, in collaboration with other team members

e assess students' strengths and areas of need through observation, formal
and informal assessment, and explain results to other team members

e develop strategies for incorporating goals and objectives into existing
classroom activities and routines

e monitor and regularly report on the student’ s progress, and adapt or
modify activities, routines, instructional strategies or objectives, as
necessary

e provide teacher ass stants with ongoing direction and monitoring
regarding program implementation

o ensurethat the IPP includes all essential elements required by Alberta
Education

¢ maintain ongoing communication and collaboration with other members
of the learning team

e seek guidance and feedback from the learning team, as needed.

Teacher assistants

Teacher assistants provide supportive and complementary servicesin the
classroom in order to enhance the learning experiences of students,
especially those with special education needs.

Generally, teacher assistants are assigned to a program or classroom rather
than to anindividual student. Assignments may change depending on
students’ needs, the resources avail able and other needs in the school or
classroom.

Teacher assistants receive al directions and assigned responsibilities from

the teacher or principal. Teachers are ultimately responsible for planning,

implementing and assessing students' programs. Some roles and

responsibilities delegated to teacher assistants could include:

e providing individual support under the direction of the teacher and
based on the objectives and goals outlined in the student’ s PP

o working with asmall group of studentsto reinforce a concept or skill
that the teacher has previously taught to the group

e providing persona care, such astoileting, personal hygiene, dressing or
checking the operation of assistive equipment

e assisting with material preparation
providing information to the teacher about a student’ s academic
performance, behaviour, growth and needs

e supervising students beyond the classroom, such as on the playground
or at work-experience sites

e providing behaviour support by reinforcing appropriate behaviour
consistent with the teacher’ s expectations.
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Other school staff

There may be a number of other school staff who support both the student
with specia education needs and/or the classroom teacher. They could
include specia education coordinators, resource room teachers and
counsellors. Depending on the organization of the school, theseindividuas
could be involved in one or more stages of the IPP process and their level
of support could range from daily interaction to an infrequent as-needed
consultation.

Depending on the goals identified in the IPP, other school staff such as
lunchroom supervisors or bus drivers may play a supporting rolein
ensuring goals are achieved across arange of situations. For example, a
student experiencing social difficulties will need consistent support across
the school day and across school environments. If a student is working on a
goal such asimproving self-control, it is essential that all adults working
with the student understand and support the strategies, reinforcement
systems and reporting process related to this goal.

Parents

Therole of parentsisto:

e advocate for their child’s best interests, and communicate their views
regarding programming and goals to other team members

e contribute to the direction and focus of the IPP, in collaboration with
other team members

e participatein their child’s learning team to ensure that selected goals
and objectives are reinforced across the child’s environments (e.g.,
daycare, respite, home)

¢ provide ongoing feedback about the generalization of skillsto the home
and community environments

e maintain ongoing communication and collaboration with the classroom
teacher and other team members

o seek guidance from the learning team, as needed.

Specialists

Many students with special education needs will require accessto a
specialist at some point in the IPP process. Depending on the needs of the
student, these specialists could include occupationa therapists, physical
therapists, speech-language pathologists, psychologists, medical doctors,
psychiatrists, socia workers, behavioural specialists and other health-
related professionals. These members of the learning team can help
diagnose and provide support for meeting a variety of health and social-
emotional needs.

Health-related services

School jurisdictions make provisions for students to have accessto the
coordinated support services (including health-related services) they require
to meet individualized programming goals. Each school jurisdiction, in
partnership with other regional service providers, hasits own local
procedures for the delivery of these services. The school principal will be
ableto provide information about coordinated health services.
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For more
information

Sample
strategies

Community members

Any individuals in the community who have substantial contact with the
student may have an informal role in supporting the student’s
programming. Coaches, daycare workers, family support workers and other
community members may be able to provide information about the

student’ s behaviour in different contexts, and/or contribute to reaching the
student’s IPP goals in these contexts.

Some students with special education needs may benefit from the
individual attention of a mentor. A mentor is an adult or older student who
commits to working regularly with a student for a certain period of time,
usually one to three hours per week. Mentors who work with a student
during school hours look for ways to support that student’ s classroom
learning. Mentors work under the direction of the teacher. They take a
personal interest in the student’ s academic and socia devel opment,
introduce him or her to new experiences, and act as role models. Mentors
are usually volunteers and are often recruited, trained and supported
through community agencies, such as Big Brothers or Big Sisters. Mentors
can be informa members of the learning team.

Facilitating Collaboration

A problem-solving approach is often an important component of effective
collaboration. The problem-solving cycle begins with identifying and
clarifying the problem. Solutions are generated and evaluated, and a plan of
actionis made. A timeline for implementation and a method for evaluating
the plan are established. It isimportant to get back together to evaluate the
plan. Isit working? If necessary, the problem-solving cycleisrevisited.

Sample strategies for facilitating collaboration

o Emphasize prereferral activities (opportunities for teachersto raise
concerns about a student’ s progress and engage in problem solving)
before there isaformal referral. Provide opportunities for every teacher
to participate and receive support.

¢ |nvolve parents and the student throughout the process. See Chapter 2:
Encouraging Parent Involvement and Chapter 3: Supporting Sudent
Participation for more information and sample strategies.

e |nvolve administrators. Their support is essential to success. Leadership
is needed to develop schoolwide acceptance of shared responsibility for
the success of all studentsin the school. Supportive structures are
necessary to organize a systematic process for collaborative program
planning and ensure that there istime for collaboration.

o Have flexible membership drawing on all the expertise in the school. Do
not limit the collaboration to formal interactions of a designated team.
Encourage regular collaborative problem-solving meetings for smaller
teams responsible for implementing and monitoring educational plans.
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o Allow team-building time. To develop positive team connections, teams
need time to work together. Organizational strategiesthat facilitate time
for co-teaching, consultation and meetings will support the devel opment
of effective teams. The team will require ongoing communication
strategies, such as communication books, e-mail, newsl etters, etc.

e Recognize and develop expertise for ongoing problem solving and
support. Specialized expertise is not always easily accessible and
building capacity is an important aspect of collaboration. Through
collaborative teaming to meet the needs of particular students, team
members are exposed to new ideas and solutions to problems. Consider
expanding the knowledge base of school personnel through a variety of
professional development opportunities, such as study groups,
newsletters, internal workshops, external workshops and conferences.

e Encourage the following to contribute to the success of collaborative
teaming:

— willingness to share and exchange expertise and resources

— acceptance of mutual responsibility and accountability for key
decisions, as appropriate

— small working teams

— clearly established roles and responsibilities

— all members contribute, all contributions are valued

— training and supervision for teaching assistants, volunteers and peer
tutors

— procedures for sharing observations and monitoring progress

— regular time for planning and communication, especidly if
instruction is provided outside the regular classroom. (Address
transition and generalization, links to classroom instruction, common
language and cues for the student.)

Sample Sample strategies for facilitating effective IPP
strategies meetings'

e Ensure that the meeting has a clear purpose or goal, and that roles and
responsibilities are clear for tasks occurring before, during and after the
meeting.

e Schedule meetings at atime and place that is convenient for all
participants.

e Arrange for round table seating in a comfortable space that is free of
noise and distractions.

o Tak informally with each participant before the meeting to ensure that
al individuals will be able to attend the meeting and remain for the
entire time (as far as possible and necessary), and that all participants
have what they need to be adequately prepared.

¢ Review evaluation results in advance and arrange for support in
explaining the results to other team members, if necessary.

e Provide or post awritten agenda.

1. Adapted from Nicholas R. M. Martin, A Guide to Collaboration for IEP Teams (Baltimore, MD: Paul H. Brookes Publishing Co.,
2005), pp. 14-16. Adapted by permission of Paul H. Brookes Publishing Co.

5
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Ensure that al participantsintroduce themselves to one another and
explain their roles as members of the team.

Set and agree on aclear process for problem solving and planning, as
well as ground rules regarding issues such as interrupting, leaving the
meeting and using cell phones.

See Appendix 4-A for a sample working agreement for collaboration.

Schedule available time and respectfully redirect participants who
wander off-track.

Maintain an atmosphere of mutual respect, where all participants share
in and contribute to a common purpose.

Take short breaks as needed.

Restate the outcome of the meeting at the end for clarity and any
necessary correction.

Keep awritten record of questions and issuesto be addressed at alater
date.

Maintain an open-door policy for airing and sharing between meetings.
Remind team members that information discussed in the meetingsis
confidential. Assure participants that this information will be shared
thoughtfully and respectfully, and within the bounds of confidentiality.
Ensure the meeting ends on a positive note; thank participants for their
time and contributions.

sample Sample strategies for safeguarding a collaborative
strategies process in IPP meetings’

Remind the team of its common purpose and interest: the best
educational programming for the child.

Explore perspectives through statements like “ Y ou must have good
reasons for that; tell us some of them,” “That seems important to you;
help us understand why” or “ Say some more about that; in what ways
would that be helpful ?’

Clarify areas of agreement through statements like “We all want what is
best for the child” or “We al want to make good use of our time.”
Reframe negatives into more neutral statements: “He never follows
through” could be rephrased as Y ou' d want to be able to trust that the
plan would really be implemented.”

Avoid technical terms and acronyms; clarify when necessary so
everyone understands.

Pay attention to nonverbal communication: body language, facia
expressions, tones of voice.

Watch for menta or emotional overload, and ask if you are not sure.
Take abreak if necessary or ask the person how the group can be most
helpful.

2. Adapted from Nicholas R. M. Martin, A Guide to Collaboration for IEP Teams (Baltimore, MD: Paul H. Brookes Publishing Co.,
2005), p. 38. Adapted by permission of Paul H. Brookes Publishing Co.
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e |f unproductive communication styles are demonstrated, support
feelings, share the conflict and remind team members of the ground
rules.

o Acknowledge and support team members’ fedings, including fegling
lost, rushed, disrespected or outhnumbered.

e Make an agreement to speak up if a any time members have bad
feelings that seem to be interfering with working together.

e Know and use strategies for resolving impassesif the team gets stuck.

See Appendix 4-B for sample strategies for resolving impasses.

Expanding Your Network

Teachers working with students with special education needs can increase
their knowledge and resources by looking for support not only within the
school system but throughout the community-at-large. There is arange of
knowledge, advice and help available from other people, agencies and
support services in the community. These connections can help dispel
feelings of isolation and frustration, and can give teachers opportunities to
build their knowledge base as well as share their knowledge and
experiences with others.

Community agencies and groups

Community agencies can provide arange of support and information. There
are many nonprofit organizations that can be found in the phone book or on
the Internet whose prime mandate is to support children with specia
education needs. Many of these organizations offer lending libraries,
informational sessions, and liaison and consultation services.

Learning opportunities

Various organizations and universities offer conferences, symposiums and
presentations focusing on children with special education needs. These
kinds of events can be valuable opportunities to learn about best practices
and research. Consult community agencies and their newsletters, local
newspapers or special interest publications for more information. Also
consider joining professional organizations for educators working with
students with special education needs. These organizations can be a
valuabl e source of support, information and networking opportunities.

7
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Appendices

®

These tools are
availablein PDF
format at
www.education.gov.
ab.calk_12/special
needs/resource.asp
and on the CD—-ROM
packaged with the
print version of this
resource.
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The purpose of these sample toolsisto enrich the IPP process. These tools
should be used selectively and can be adapted to best meet the needs of
individual students. Many of these tools will be used informally as part of
the I PP development process and not as products for the student’s
permanent school record.

4-A Sample Working Agreement for Collaboration

4-B Sample Strategies for Resolving Impasses
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Appendix 4-A

Sample Working Agreement
for Collaboration

We believe that ...

e everyone has expertise and wisdom

e everyone' svoice needsto be heard

e everyone stimeisvauable

e individua team members do not have to love a decision but they need to be able to live withiit.

We will ...

listen to understand

work to find common threads and common ideas
ask gquestions that are open and direct

focus on solid information rather than emotions
alow time for reflection and questions.

If the team is not able to find common threads and reach a decision that
everyone can live with, we will ...

e identify the differences

e discussreasonsfor differences

o if possible, identify what would need to changein order for all team members to support the
decision.
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Appendix 4-B

Strategy

Admit that the group is at an impasse and invite
suggestions.

Encourage participants to verbalize and clarify
(without discussion at this point) what they see as
obstacles: interests, fedings, expectations,
assumptions, perceptions and so on.

Review the decision-making criteria.

Retrace the day’ s progress to re-establish a positive
outlook.

Review the shared risks of |eaving the matter
unresolved versus the shared benefits of reaching an
agreement.

Take abreak.

Make agreements about the disagreements. If it
seems clear that the impasse cannot be resolved that
day, postpone the decision pending further thought
and discussion; continue after further evaluation or
consultation with other specialists; continue the
discussions with a different mix of peopleorina
different setting; or request mediation.

Sample Strategies for Resolving Impasses

Sample Statement

“We seem to be kind of stuck right now. Any
suggestions for how we might 