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Introduction

The written responses in this document are examples of Social Studies 30–1 diploma 
examination writing that received scores of Satisfactory (S), Proficient (Pf), and Excellent (E). 
These example responses are taken from the January 2015 Social Studies 30–1 Diploma 
Examination. Along with the commentaries that accompany them, they should help you and your 
students to understand the standards for Social Studies 30–1 diploma examination writing in 
relation to the scoring criteria.

The purpose of the example responses is to illustrate the standards that governed the 
January 2015 marking session; the example responses will also serve as anchors in the selection 
of the June 2015 marking session example responses. The example responses and the 
commentaries were also used to train markers to apply the scoring criteria consistently and to 
justify their decisions about scores in terms of an individual student’s work and the criteria.

These example responses represent a small sample of how students successfully approached the 
assignments.

Selection and Use of Example Papers 

The teachers on the Standards Confirmation Committee for the January 2015 marking session 
selected the examples of student papers included here. They also wrote the commentaries that 
discuss the students’ writing in terms of the scoring criteria.

During their preparation for the marking session, group leaders (teachers specially selected to 
assist Assessment Sector staff during the marking session) reviewed and validated the standards 
represented by these example papers. Group leaders then used these example papers for training 
the teachers who marked the written‑response sections of the January 2015 Social Studies 30–1 
Diploma Examination.

Cautions

1. The commentaries are brief. 

 The commentaries were written for groups of markers to discuss and then to apply during 
the marking session. Although brief, they provide a model for relating specific examples of 
student writing to the details in a specific scoring criterion. 
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2. Neither the scoring guide nor the assignments are meant to limit students to a single 
organizational or rhetorical approach in completing any diploma examination 
assignment.

 Students must be free to select and organize their materials in a manner that they feel will 
enable them to best present their ideas. In fact, part of what is being assessed is the final 
effectiveness of the content, as well as the organizational and rhetorical choices that 
students make.

 The examples of student writing in this document illustrate just a few of the many 
organizational and rhetorical strategies used successfully by students in January 2015.

 We strongly recommend that you caution your students that there is no preferred approach 
to an assignment except the one that best accomplishes the individual student’s goal of 
effectively communicating his or her own ideas about the topic. 

 We advise you not to draw any conclusions about common patterns of approach taken by 
students.

3. The example papers presented in this document must not be used as models for 
instructional purposes.

 Because these example papers are illustrations only, and because they are example 
responses to a set topic, students must be cautioned not to memorize the content of any of 
these assignments and not to use them either when completing classroom assignments or 
when writing future diploma examinations. Examination markers and staff at Alberta 
Education take any hint of plagiarism or cheating extremely seriously. The consequences 
for students are grave.

 The approaches taken by students at the standard of excellence are what other students 
should consider emulating, not their words or ideas. In fact, it is hoped that the variety of 
approaches presented here will inspire students to take risks—to experiment with diction, 
syntax, and organization as a way to develop an individual style and to engage the reader in 
ideas that the student has considered.

4. It is essential that you consider each of the examples of student writing within the 
constraints of the examination situation.

 Under examination conditions, students produce first‑draft writing. Given more time and 
access to appropriate resources, students would be expected to produce papers of 
considerably improved quality, particularly in the dimension of Communication. 
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Social Studies 30–1 January 2015
Written-Response Assignment I

Examine all three sources on pages 2 and 3 and complete the assignment on page 5.

Assignment I – Sources

Source II

Source I

The vast majority of citizens are ill‑equipped to make informed 
decisions that can affect the stability and security of their 
country. There would be fewer errors in judgment that impact 
society as a whole if important decisions were made entirely 
by political leaders equipped with the natural abilities and 
charisma to effectively manage a country.
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Source III Das, Satya. “How to Return Power to the Voter.” Edmonton Journal, October 29, 2000, sec. E, p. 6. Material 
reprinted with the express permission of: Edmonton Journal, a division of Postmedia Network Inc.

Source III

Most majority governments are elected with less than half the votes. Tinkering 
won’t solve this flaw. …

One possible answer, used widely in European democracies, would be to restructure 
the way MPs are elected. Instead of a winner‑take‑all system based on ridings, we 
could have an alternative system where every vote counts. Instead of your votes 
being “squandered” because someone from another party wins, your vote would 
help elect representatives of a party or platform you agreed with …

Changing our electoral system will not satisfy the agenda and aspiration of every 
voter, but it will make our democracy more vigorous, by giving citizens greater 
influence…

—Satya Das
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Social Studies 30–1 January 2015
Written-Response Assignment I

ASSIGNMENT I: Value: 20% of the total examination mark
Source Interpretation Suggested time: 60 to 75 minutes

Examine all three sources on pages 2 and 3 and complete the following assignment.

Assignment

Examine each source.

Write a response in paragraph form in which you must:

• interpret each source to demonstrate your understanding of how each 
source links to liberalism 

AND

• explain one or more of the relationships that exist among all three sources

Reminders for Writing
• Organize your response 

• Proofread your response
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Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2015
Assignment I Responses
Example Scored Satisfactory (S) 

page 1 of 2
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Social Studies 30–1, January 2015
Assignment I Responses
Example Scored Satisfactory (S) (continued)

page 2 of 2
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Social Studies 30–1 January 2015
Assignment I

EXAMPLE RESPONSE—Satisfactory

SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

• Interpretation of the source is 
adequate, straightforward, and 
conventional, demonstrating 
a generalized understanding of 
links to liberalism.

The writer’s interpretation that a country is best served by an 
authoritarian government and that not everyone is capable of 
making political decisions is straightforward. When 
compared to the Proficient response, a much more 
generalized understanding of links to liberalism is 
demonstrated. 

S

Interpretation of Source II

• Interpretation of the source is 
adequate, straightforward, and 
conventional, demonstrating a 
generalized understanding of 
links to liberalism.

The writer demonstrates a generalized interpretation that the 
illustrator rejects and is critical of liberalism, without getting 
the “sarcastic” intent that the Proficient response identified. 
Many of the same references of the interpretation of the 
source are made at both the Proficient and Satisfactory 
responses, but the level of development and understanding of 
the links to liberalism demonstrates measurable differences. 
In this case the writer’s interpretation is adequate and 
straightforward.

S

Interpretation of Source III

• Interpretation of the source is 
adequate, straightforward, and 
conventional, demonstrating a 
generalized understanding of 
links to liberalism.

The writer adequately acknowledges the criticisms associated 
with the winner‑take‑all system. Although the writer 
recognizes majority governments do not accurately reflect the 
political views of the majority of Canadians, and that 
proportional representation is the solution as stated by Das, it 
is interpreted in a conventional manner.

S

Relationships

• The explanation of 
relationship(s) is adequate and 
straightforward.

The overarching theme that all three sources question which 
electoral system is best, is straightforward and adequately 
developed by summarizing each source’s view on that theme. 
This approach tends to reflect a general understanding of the 
relationship that is clear but not capably developed.

S

Communication

• Vocabulary is conventional and 
generalized. 

• Sentence structure is controlled 
and straightforward. 

• The writing demonstrates basic 
control of mechanics and 
grammar and is adequately 
organized.

The vocabulary is conventional and generalized, for example: 
“flaws” (p. 1), “utterly pointless” (p. 1), and “flourish.” (p. 2)

The sentence structure is controlled and straightforward, for 
example: “The second source rejects and is critical of 
liberalism” (p. 1) and “All three sources are linked together.” 
(p. 2)

S
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page 1 of 3

Social Studies 30–1, January 2015
Assignment I Responses
Example Scored Proficient (Pf) 
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page 2 of 3

Social Studies 30–1, January 2015
Assignment I Responses
Example Scored Proficient (Pf) (continued)
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Social Studies 30–1, January 2015
Assignment I Responses
Example Scored Proficient (Pf) (continued)

page 3 of 3
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Social Studies 30–1 January 2015
Assignment I

EXAMPLE RESPONSE—Proficient

SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

• Interpretation of the source is 
logical, specific, and adept, 
demonstrating a sound 
understanding of links to 
liberalism. 

The writer logically interprets the author’s position that 
citizens should not have a voice in government and should 
adopt a more authoritarian style of government. The writer 
adeptly makes reference to philosophers who would likely 
embrace and reject the source, thereby demonstrating a sound 
understanding of links to liberalism. 

Pf

Interpretation of Source II

• Interpretation of the source is 
logical, specific, and adept, 
demonstrating a sound 
understanding of links to 
liberalism.

The writer demonstrates their sound understanding of the 
cartoonist’s intent in using sarcasm in the comparison of 
elections in the Soviet Union and Canada. The writer’s 
perception that the two systems do not differ greatly in the 
role the citizens play in choosing their governments is adept. 
The writer also understands the challenges to the voting 
system and how it relates to the viability of liberalism in 
Canada.

Pf

Interpretation of Source III

• Interpretation of the source is 
logical, specific, and adept, 
demonstrating a sound 
understanding of links to 
liberalism. 

The assertion that there are inherent flaws within the winner‑
take‑all system is logical. The writer’s adept recognition that 
voter apathy is a result of this system is an extension of the 
argument presented by Das and enhances the overall 
interpretation of the source. Pf

Relationships

• The explanation of 
relationship(s) is capable and 
purposeful.

The overarching theme regarding the degree of control 
citizens have in government, is capably developed by 
discussing how each source relates to this theme and 
comparing the points of view to each other. Although it is not 
required, the writer discusses a second relationship further 
demonstrating a capable understanding of the relationship 
that exists among the sources.

Pf

Communication

• Vocabulary is appropriate and 
specific. 

• Sentence structure is controlled 
and effective. 

• The writing demonstrates 
capable control of mechanics 
and grammar and is purposefully 
organized.

The use of vocabulary, for example: “popular consent” (p. 1) 
and “sarcastic tone” (p. 2) is appropriate.

Sentence structure is controlled and effective. For example: 
“In order for a true democracy to occur, people need to be 
provided the ability to have a fair, equal voice in the 
government, free of oppression of the minority.” (p. 3)

Pf
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Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2015
Assignment I Responses
Example Scored Excellent (E) 

page 1 of 5
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page 2 of 5

Social Studies 30–1, January 2015
Assignment I Responses
Example Scored Excellent (E) (continued)
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page 3 of 5

Social Studies 30–1, January 2015
Assignment I Responses
Example Scored Excellent (E) (continued)
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page 4 of 5

Social Studies 30–1, January 2015
Assignment I Responses
Example Scored Excellent (E) (continued)
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Social Studies 30–1, January 2015
Assignment I Responses
Example Scored Excellent (E) (continued)

page 5 of 5
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Social Studies 30–1 January 2015
Assignment I

EXAMPLE RESPONSE—Excellent

SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

• Interpretation of the source is 
sophisticated, insightful and 
precise, demonstrating a 
perceptive understanding of 
links to liberalism. 

The writer’s discussion of the effects of uninformed voters 
undermining democracy is sophisticated as it does not reflect 
the will of the people. This discussion is insightful, as the 
writer explains the elitist nature of political liberal ideology.

The writer perceptively describes government leaders “like 
oligarchies, single party states, or dictatorships as being more 
effective than liberal democracy.” (p. 1)

E

Interpretation of Source II

• Interpretation of the source is 
sophisticated, insightful, and 
precise, demonstrating a 
perceptive understanding of 
links to liberalism.

The writer’s discussion of the illustration is precise in their 
description of the importance of voter turnout and their 
influence on the government. The extension of the theme of 
futility is perceptively developed. The writer further 
demonstrates that the implications of the action or inaction of 
citizens inherently undermines the will of the people. 

E

Interpretation of Source III

• Interpretation of the source is 
sophisticated, insightful, and 
precise, demonstrating a 
perceptive understanding of 
links to liberalism.

Although the writer could have shortened this interpretation 
by not using so many direct quotations, the writer 
perceptively summarizes Das’s view of proportional 
representation and the benefits this approach would have in 
comparison to first‑past‑the‑post. E

Relationships

• The explanation of 
relationship(s) is perceptive and 
thorough.

Although not required, the writer does include two 
relationships that are: the factors influencing the effectiveness 
of democracy and how it affects the will of the people. The 
writer thoroughly evaluates both themes in the context of all 
three sources. 

E

Communication

• Vocabulary is precise and 
deliberately chosen. 

• Sentence structure is controlled 
and sophisticated. 

• The writing demonstrates 
skillful control of mechanics and 
grammar and is judiciously 
organized.

The use of vocabulary, for example: “elitist” (p. 1), “futility” 
(p. 2), and “pertinent” (p. 4) is deliberately chosen. 

Although, the writing contains a few minor errors, sentence 
structure is controlled and sophisticated, for example: “The 
effects of the ‘First past the post’ democratic system in 
undermining liberal democracies could result in a low voter 
turnout, as individuals may believe that their votes are 
ineffective.” (p. 3)

E
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Social Studies 30–1 January 2015
Written-Response Assignment II

ASSIGNMENT II: Value: 30% of the total examination mark
Position Paper Suggested time: 90 to 105 minutes

Analyze the following source and complete the assignment.

Source

Individuals are, by nature, unique and unequal. Efforts 
by the state to interfere with the lives of individuals will 
result in a restrictive and inefficient society. 

Assignment

To what extent should we embrace the ideological 
perspective(s) reflected in the source?

Write an essay in which you must:

• analyze the source to demonstrate an understanding of the ideological 
perspective(s) reflected in the source

• establish and argue a position in response to the question presented

• support your position and arguments by using evidence from your knowledge and 
understanding of social studies

Reminders for Writing
• Organize your essay

• Proofread your essay
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page 1 of 3

Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Satisfactory (S)
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page 2 of 3

Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Satisfactory (S) (continued)
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page 3 of 3

Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Satisfactory (S) (continued)
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Social Studies 30–1 January 2015
Assignment II

EXAMPLE RESPONSE—Satisfactory

SCORING CRITERIA RATIONALE SCORE

Analysis of Source

• The analysis of the source is 
conventional and 
straightforward; a generalized 
understanding of the ideological 
perspective(s) is demonstrated.

The writer demonstrates a generalized understanding of the 
ideological perspective of the source when they state that 
“This source agrees with individual identity coming before a 
group.” (p. 1) The writer’s identification of those who would 
agree and disagree with the perspective of the source (i.e. 
Smith, Mill and Stalin) demonstrates a conventional and 
straightforward analysis of the source.

S

Argumentation

• The position established is 
generally supported by 
appropriately chosen and 
developed argument(s). 

• The argumentation is 
straightforward and 
conventional, demonstrating 
an adequate understanding of 
the assignment. 

• The relationship between the 
position taken, argumentation, 
and the ideological perspective 
presented in the source is 
generally developed.

The writer’s position that the perspective of the source should 
not be embraced because government involvement in society 
can “increase the quality of life and keep a stable 
government” (p. 3) is generally supported by appropriately 
chosen and developed arguments.

The argumentation is straightforward and conventional, 
demonstrating an adequate understanding of the assignment, 
for example: “By not worrying about having to pay bills and 
money it increases the quality of life. So overall, the 
government can interfere and individuals will still have 
freedom and a better quality of life.” (p. 3)

S

Evidence

• Evidence is conventional and 
straightforward. 

• The evidence may contain minor 
errors and a mixture of relevant 
and extraneous information. 

• A generalized and basic 
discussion reveals an acceptable 
understanding of social studies 
knowledge and its application to 
the assignment. 

The writer’s description of “supply side economics” (p. 1) is 
conventional and straightforward, however, it is not relevant 
to the argument that “When the government does not 
interfere within a state the economy will begin to fall while 
left in the hands of individuals.” (p. 1)

A generalized discussion of Keynesian economics, the New 
Deal and Sweden reveals an acceptable understanding of 
social studies knowledge and its application to the 
assignment.

S
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Assignment II Response—Satisfactory (continued)

Communication

• The writing is straightforward 
and functionally organized.

• Control of syntax, mechanics, 
and grammar is adequate. 

•  Vocabulary is conventional and 
generalized. 

• There may be occasional lapses 
in control and minor errors; 
however, the communication 
remains generally clear.

The writing is straightforward and functionally organized. 
The introductory paragraph contains most of the analysis of 
the source. The body paragraphs, which outline the 
arguments and supporting evidence for the writer’s position, 
are connected to the source in their first sentences.

The writer often uses simple sentences that demonstrate an 
adequate control of syntax and mechanics, for example: “By 
creating jobs for people it increased their standard of life. 
Another example of the government improving the quality of 
life is Sweden.” (p. 3)

S
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Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Proficient (Pf) 
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page 2 of 4

Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Proficient (Pf) (continued)
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Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Proficient (Pf) (continued)

page 3 of 4
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Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Proficient (Pf) (continued)

page 3 of 4
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Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Proficient (Pf) (continued)

page 5 of 5
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Social Studies 30–1 January 2015
Assignment II

EXAMPLE RESPONSE—Proficient

SCORING CRITERIA RATIONALE SCORE

Analysis of Source

• The analysis of the source is 
capable and adept; a sound 
understanding of the ideological 
perspective(s) is demonstrated.

In the first paragraph, the writer provides a sound discussion 
of both halves of the source, by capably noting the 
correlation between the ideological perspective and its 
right‑wing adherents, values and tendencies. This adept 
analysis is tempered somewhat by the writer’s labelling of the 
perspective of the source as being one reflective of 
“liberalism” (p. 1) rather than “classical liberal.”

Pf

Argumentation

• The position established is 
persuasively supported by 
purposefully chosen and 
developed argument(s). 

• The argumentation is logical and 
capably developed, 
demonstrating a sound 
understanding of the assignment.

• The relationship between the 
position taken, argumentation, 
and the ideological perspective 
presented in the source is clearly 
developed.

The writer’s acknowledgement that more individualist 
societies can, at times, foster an “efficient economy” (p. 1), is 
augmented by a persuasive and purposeful discussion of the 
welfare state’s ability to enhance citizens’ lives by providing 
more opportunities.

The writer clearly develops the relationship between the 
position taken, the argumentation, and the ideological 
perspective in the source, by revisiting the concepts of the 
unique nature of individuals, and the subsequent restrictions 
and efficient and/or inefficient characteristics of nations. 

Pf

Evidence

• Evidence is specific and 
purposeful. 

• Evidence may contain some 
minor errors. 

• A capable and adept discussion 
of evidence reveals a solid 
understanding of social studies 
knowledge and its application to 
the assignment. 

Evidence is specific and purposeful when the writer discusses 
the reasons for the stock market crash in the United States. 
(p. 2) 

The writer’s adept treatment of examples such as the 
booming 1920’s, the Great Depression, and efforts to mitigate 
its economic woes (as encapsulated in New Deal programs), 
reveal a solid understanding of social studies knowledge and 
its application to the assignment.

Pf
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Assignment II Response—Proficient (continued)

Communication

• The writing is clear and 
purposefully organized. 

• Control of syntax, mechanics, 
and grammar is capable. 

• Vocabulary is appropriate and 
specific. 

• Minor errors in language do not 
impede communication.

The writing is clear and purposefully organized, with the 
writer demonstrating a capable control over syntax, 
mechanics and grammar.

Although the writer doesn’t overwhelm the reader with 
sophisticated language, the vocabulary is appropriate and 
specific to the assigned task, for example: “However without 
government involvement in the lives of individuals, citizens 
were left to fend for themselves without hope of a reprieve.” 
(p. 2)

Pf



32

Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Excellent (E) 
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Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Excellent (E) (continued)
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Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Excellent (E) (continued)
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Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Excellent (E) (continued)
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Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Excellent (E) (continued)
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Social Studies 30–1, January 2015
Assignment II Responses
Example Scored Excellent (E) (continued)

page 6 of 6
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Social Studies 30–1 January 2015
Assignment II

EXAMPLE RESPONSE—Excellent

SCORING CRITERIA RATIONALE SCORE

Analysis of Source

• The analysis of the source is 
insightful and sophisticated; a 
comprehensive understanding of 
the ideological perspective(s) is 
demonstrated.

The writer insightfully recognizes the challenges associated 
with classical liberalism as a result of individuals being 
unequal and unique.

A comprehensive understanding of the ideological 
perspective is demonstrated by the writer’s discussion of the 
plethora of inequalities that exist within human nature and 
how, in essence, these inequities lend themselves to 
inefficiency resulting from government intervention.

E

Argumentation

• The position established is 
convincingly supported by 
judiciously chosen and 
developed argument(s). 

• The argumentation is consistent 
and compelling, demonstrating 
an insightful understanding of 
the assignment. 

• The relationship between the   
position taken, argumentation,  
and the ideological perspective 
presented in the source is 
perceptively developed.

The position that classical liberal and communist principles 
must be taken in moderation as both “came with a price” 
(pp. 3‑4) is convincingly supported. 

The writer’s position is consistently supported by the 
argument that  modern liberalism will protect the most 
vulnerable in society by protecting rights and freedoms, 
while also safeguarding individuals from extreme 
government control.  

The writer’s assertion that in nations where there is no 
government intervention the situation can lead to “an 
oligarchical rule of the ‘robber barons’ and the uniqueness of 
people becomes a resource to be exploited” (p.3) is 
compelling.

The relationship between the position taken, argumentation, 
and the ideological perspective presented in the source is 
perceptively developed by reinforcing the drawbacks of 
extreme laissez faire capitalism and extreme socialism.

E
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Assignment II Response—Excellent (continued)

Evidence

• Evidence is sophisticated and 
deliberately chosen.

• The relative absence of error is 
impressive. 

• A thorough and comprehensive 
discussion of evidence reveals 
an insightful understanding of 
social studies knowledge and its 
application to the assignment. 

The writer’s use of evidence reflects both breadth and depth 
of social studies knowledge.

A thorough and comprehensive discussion of the exploitation 
that occurred during the Industrial Revolution, the restrictive 
and inefficient practices of communism and the benefits of 
modern liberalism in Scandinavia, reveal an insightful 
understanding of social studies content.

E

Communication

• Evidence is sophisticated and 
deliberately chosen.

• The relative absence of error is 
impressive. 

• A thorough and comprehensive 
discussion of evidence reveals 
an insightful understanding of 
social studies knowledge and its 
application to the assignment. 

The writing is fluent and skillfully structured.

The writer’s overall control of syntax and grammar is 
sophisticated, for example: “This system would protect the 
impoverished from being exploited by rampant capitalism 
and also protect the freedoms of individuals by refraining 
from the restrictions of the invisible hand.” (p. 4)

Vocabulary is precise and deliberately chosen, for example: 
“irreparable injuries” (p. 2), “pinnacle of government 
intervention” (p. 3) and “rampant exploitation.” (p. 5)

E
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Scoring Categories and Scoring Criteria for 2015 Assignment I

INTERPRETATION OF SOURCES (12 marks)

When marking Interpretation of Sources, markers should consider how 
effectively the student 
• interprets each source to demonstrate an understanding of how each source 

links to liberalism

Note: Students are expected to address all three sources. 

Excellent

E
Interpretation of the source is sophisticated, insightful, and precise, 
demonstrating a perceptive understanding of links to liberalism.

Proficient

Pf
Interpretation of the source is logical, specific, and adept, demonstrating 
a sound understanding of links to liberalism.

Satisfactory

S
Interpretation of the source is adequate, straightforward, and conventional, 
demonstrating a generalized understanding of links to liberalism.

Limited

L
Interpretation of the source is incomplete, vague, and simplistic, 
demonstrating a confused understanding of links to liberalism.

Poor

P
Interpretation of the source is scant, inaccurate, and irrelevant, 
demonstrating little or no understanding of links to liberalism.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.

Note: When “and” is used in the marking criteria as part of a list of 
descriptors, it is important to note that the writing may contain one or 
more of the descriptors listed. This applies to both Assignment I and 
Assignment II.
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RELATIONSHIPS (6 marks)

When marking Relationships, markers should consider how effectively the 
student 
• explains the relationship(s) that exist among all sources

Note: Students may explain the relationship(s) in one part of the response or 
the explanation of relationship(s) may be embedded.

Excellent

E
The explanation of relationship(s) is perceptive and thorough. 

Proficient

Pf
The explanation of relationship(s) is capable and purposeful.

Satisfactory

S
The explanation of relationship(s) is adequate and straightforward.

Limited

L
The explanation of relationship(s) is superficial, incomplete, redundant, and 
of questionable accuracy.

Poor

P
The explanation of relationship(s) is scant, illogical, and tangential.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.
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COMMUNICATION (2 marks)

When marking Communication, markers should consider how effectively 
the student communicates, including control of
• vocabulary
• sentence structure
• mechanics, grammar, and organization

Note: Students are expected to use paragraph form for the response. 
Consider the proportion of error in terms of the complexity and length of the 
response for the assigned task.

Excellent

E
Vocabulary is precise and deliberately chosen. Sentence structure is 
controlled and sophisticated. The writing demonstrates skillful control of 
mechanics and grammar and is judiciously organized.

Proficient

Pf
Vocabulary is appropriate and specific. Sentence structure is controlled 
and effective. The writing demonstrates capable control of mechanics and 
grammar and is purposefully organized.

Satisfactory

S
Vocabulary is conventional and generalized. Sentence structure is controlled 
and straightforward. The writing demonstrates basic control of mechanics 
and grammar and is adequately organized.

Limited

L
Vocabulary is imprecise, simplistic, and inappropriate. Sentence structure 
is awkward. The writing demonstrates a faltering control of mechanics and 
grammar and is ineffectively organized.

Poor

P
Vocabulary is overgeneralized and inaccurate. Sentence structure is 
uncontrolled. The writing demonstrates a profound lack of control of 
mechanics and grammar and is haphazardly organized.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.
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Scoring Categories and Scoring Criteria for 2015 Assignment II

ANALYSIS OF SOURCE (6 marks)

When marking Analysis of Source, markers should consider how effectively 
the student
• analyzes the source to demonstrate an understanding of ideological 

perspective(s) reflected in the source 

Note: Students may demonstrate their understanding of an ideological 
perspective(s) in one part of their essay or demonstrate their understanding 
of an ideological perspective(s) throughout.

Excellent

E
The analysis of the source is insightful and sophisticated; a comprehensive 
understanding of the ideological perspective(s) is demonstrated.

Proficient

Pf
The analysis of the source is capable and adept; a sound understanding of 
the ideological perspective(s) is demonstrated.

Satisfactory

S
The analysis of the source is conventional and straightforward; a generalized 
understanding of the ideological perspective(s) is demonstrated.

Limited

L
The analysis of the source is incomplete and lacks depth; a confused 
understanding of the ideological perspective(s) is demonstrated.

Poor

P
The analysis of the source is illogical, tangential, and/or the source is 
simply copied; a minimal understanding of the ideological perspective(s) is 
demonstrated.

Insufficient

INS
Insufficient is a special category. It is not an indicator of quality. It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories.
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ARGUMENTATION (8 marks)

When marking Argumentation, markers should consider how effectively the 
student 
• establishes a position
• develops one or more arguments based on logic and reason
• establishes a relationship between position taken, argumentation, and the 

ideological perspective presented in the source.

Note: DO NOT evaluate evidence in this category.

Excellent

E
The position established is convincingly supported by judiciously chosen 
and developed argument(s). The argumentation is consistent and compelling, 
demonstrating an insightful understanding of the assignment. The 
relationship between the position taken, argumentation, and the ideological 
perspective presented in the source is perceptively developed.

Proficient

Pf
The position established is persuasively supported by purposely chosen and 
developed argument(s). The argumentation is logical and capably developed, 
demonstrating a sound understanding of the assignment. The relationship 
between the position taken, argumentation, and the ideological perspective 
presented in the source is clearly developed.

Satisfactory

S
The position established is generally supported by appropriately chosen 
and developed argument(s). The argumentation is straightforward and 
conventional, demonstrating an adequate understanding of the assignment. 
The relationship between the position taken, argumentation, and the 
ideological perspective presented in the source is generally developed.

Limited

L
The position established is confusing and largely unrelated to the 
argument(s). The argumentation is repetitive, contradictory, simplistic, and 
based on uninformed belief. The relationship between the position taken, 
argumentation, and the ideological perspective presented in the source is 
superficially developed.

Poor

P
The position established has little or no relationship to the source or 
argument(s). The argumentation is irrelevant and illogical. The relationship 
between the position taken, argumentation, and the ideological perspective 
presented in the source is minimally developed.

Insufficient

INS
Insufficient is a special category. It is not an indicator of quality. It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories. 
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EVIDENCE (8 marks)

When marking Evidence, markers should consider how effectively the 
student uses evidence that
• is relevant and accurate
• reflects depth and/or breadth

Note: Evidence from social studies may include a theoretical, historical, 
contemporary, and/or current events discussion.

Excellent

E
Evidence is sophisticated and deliberately chosen. The relative absence of 
error is impressive. A thorough and comprehensive discussion of evidence 
reveals an insightful understanding of social studies knowledge and its 
application to the assignment. 

Proficient

Pf
Evidence is specific and purposeful. Evidence may contain some minor 
errors. A capable and adept discussion of evidence reveals a solid 
understanding of social studies knowledge and its application to the 
assignment.

Satisfactory

S
Evidence is conventional and straightforward. The evidence may contain 
minor errors and a mixture of relevant and extraneous information. 
A generalized and basic discussion reveals an acceptable understanding of 
social studies knowledge and its application to the assignment. 

Limited

L
Evidence is potentially relevant but is unfocused and incompletely 
developed. The evidence contains inaccuracies and extraneous detail. The 
discussion reveals a superficial and confused understanding of social studies 
knowledge and its application to the assignment. 

Poor

P
Evidence is irrelevant and inaccurate. The evidence contains major 
and revealing errors. A minimal or scant discussion reveals a lack of 
understanding of social studies knowledge and its application to the 
assignment. 

Insufficient

INS
Insufficient is a special category. It is not an indicator of quality. It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories. 
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COMMUNICATION (8 marks)

When marking Communication, markers should consider the effectiveness 
of the student’s 
• fluency and essay organization
• syntax, mechanics, and grammar
• use of vocabulary and social studies terminology

Note: Consider the proportion of error in relation to the complexity and 
length of the response to the assigned task.

Excellent

E
The writing is fluent, skillfully structured, and judiciously organized. 
Control of syntax, mechanics, and grammar is sophisticated. Vocabulary is 
precise and deliberately chosen. The relative absence of error is impressive. 

Proficient

Pf
The writing is clear and purposefully organized. Control of syntax, 
mechanics, and grammar is capable. Vocabulary is appropriate and specific. 
Minor errors in language do not impede communication. 

Satisfactory

S
The writing is straightforward and functionally organized. Control of syntax, 
mechanics, and grammar is adequate. Vocabulary is conventional and 
generalized. There may be occasional lapses in control and minor errors; 
however, the communication remains generally clear. 

Limited

L
The writing is awkward and lacks organization. Control of syntax, 
mechanics, and grammar is inconsistent. Vocabulary is imprecise, simplistic, 
and inappropriate. Errors obscure the clarity of communication. 

Poor

P
The writing is unclear and disorganized. Control of syntax, mechanics, and 
grammar is lacking. Vocabulary is overgeneralized and inaccurate. Jarring 
errors impede communication. 

Insufficient

INS
Insufficient is a special category. It is not an indicator of quality. It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories. 




