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Introduction

The written responses in this document are examples of Social Studies 30–1 diploma 
examination writing that received scores of Satisfactory (S), Proficient (Pf), and Excellent (E).  
These example responses are taken from the January 2011 Social Studies 30–1 Diploma 
Examination.  Along with the commentaries that accompany them, they should help you and 
your students to understand the standards for Social Studies 30–1 diploma examination writing 
in relation to the scoring criteria.

The purpose of the example responses is to illustrate the standards that governed the 
January 2011 marking session; the example responses will also serve as anchors in the selection 
of the June 2011 marking-session example responses.  The example responses and the 
commentaries were also used to train markers to apply the scoring criteria consistently and to 
justify their decisions about scores in terms of an individual student’s work and the criteria.

These example responses represent a small sample of how students successfully approached the 
assignments.

Selection and Use of Example Papers 

The teachers on the Standards Confirmation Committee for the January 2011 marking session 
selected the examples of student papers included here.  They also wrote the commentaries that 
discuss the students’ writing in terms of the scoring criteria.

During their preparation for the marking session, group leaders (teachers specially selected to 
assist Learner Assessment staff during the marking session) reviewed and validated the standards 
represented by these example papers.  Group leaders then used these example papers for training 
the teachers who marked the written-response sections of the January 2011 Social Studies 30–1 
Diploma Examination.

Cautions

1.	 The commentaries are brief.  

	 The commentaries were written for groups of markers to discuss and then to apply during 
the marking session.  Although brief, they provide a model for relating specific examples 
from student writing to the details in a specific scoring criterion. 
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2.	 Neither the scoring guide nor the assignments are meant to limit students to a single 
organizational or rhetorical approach in completing any diploma examination 
assignment.

	 Students must be free to select and organize their materials in a manner that they feel will 
enable them to best present their ideas.  In fact, part of what is being assessed is the final 
effectiveness of the content, as well as the organizational and rhetorical choices that 
students make.

	 The examples of student writing in this document illustrate just a few of the many 
organizational and rhetorical strategies used successfully by students in January 2011.

	 We strongly recommend that you caution your students that there is no preferred approach 
to an assignment except the one that best accomplishes the individual student’s goal of 
effectively communicating his or her own ideas about the topic.  

	 We advise you not to draw any conclusions about common patterns of approach taken by 
students.

3.	 The example papers presented in this document must not be used as models for 
instructional purposes.

	 Because these example papers are illustrations only, and because they are example 
responses to a set topic, students must be cautioned not to memorize the content of any of 
these assignments and not to use them either when completing classroom assignments or 
when writing future diploma examinations.  Examination markers and staff at Alberta 
Education take any hint of plagiarism or cheating extremely seriously.  The consequences 
for students are grave.

	 The approaches taken by students at the standard of excellence are what other students 
should consider emulating, not their words or ideas.  In fact, it is hoped that the variety of 
approaches presented here inspires students to take risks—to experiment with diction, 
syntax, and organization as a way to develop an individual style and to engage the reader in 
ideas that the student has considered.

4.	 It is essential that you consider each of the examples of student writing within the 
constraints of the examination situation.

	 Under examination conditions, students produce first-draft writing.  Given more time and 
access to appropriate resources, students would be expected to produce papers of 
considerably improved quality, particularly in the dimension of Communication.  
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Social Studies 30–1 January 2011
Written-Response Assignment I

Examine all three sources on pages 2 and 3 and complete the assignment on page 5.

Assignment I – Sources

Source I

Note:	 In the United States, a precinct is a geographical area that contains a specific number of 
voters for election purposes.
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Source II Hitler, Adolf.  Mein Kampf.  Translated by Ralph Manheim.  Boston:  Houghton Mifflin Company, 1943.

Source III

Source II

Altogether we cannot be too sharp in condemning the absurd notion that geniuses 
can be born from general elections.  In the first place, a nation only produces a real 
statesman once in a blue moon and not a hundred or more at once; and in the second 
place, the revulsion of the masses for every outstanding genius is positively instinctive.  
Sooner will a camel pass through a needle’s eye than a great man be ‘discovered’ by 
an election.
In world history the man who really rises above the norm of the broad average usually 
announces himself personally.

—from Mein Kampf
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Social Studies 30–1 January 2011
Written-Response Assignment I

ASSIGNMENT I:	 Value:  20% of the total examination mark
Source Interpretation	 Suggested time:  60 to 75 minutes

Examine all three sources on pages 2 and 3 and complete the following assignment.

Examine each source.
Write a response in paragraph form in which you must:

•	 interpret each source, explain the ideological perspective(s) presented in 
each source, and discuss the links between the principles of liberalism and 
each source

AND

•	 identify and explain one or more of the relationships that exist among  
all three sources

Reminders for Writing
•	Organize your response

•	Proofread your response
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Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2011
Assignment I Responses
Example Scored Satisfactory (S) 

page 1 of 3



7

Social Studies 30–1, January 2011
Assignment I Responses
Example Scored Satisfactory (S) (continued)

page 2 of 3
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page 3 of 3

Social Studies 30–1, January 2011
Assignment I Responses
Example Scored Satisfactory (S) (continued)
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Social Studies 30–1 January 2011
Assignment I

EXAMPLE RESPONSE—Satisfactory

SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

Interpretation and explanation of •	
the source is adequate, 
straightforward, and 
conventional. 

The links to the principles of •	
liberalism are relevant and 
developed in a generalized 
fashion.

The writer adequately interprets the perspective in the source 
as “from someone who believes that the U.S. does not have 
enough voter representation” (p. 1) and “that American style 
Democracy is failing” (p. 1).  The explanation that “after a 
few years the Iraqis will not take time to vote, just like the 
citizens in the U.S. now” (p. 1) is adequate.

“Liberty and Freedom” (p. 1) are identified as relevant 
principles of liberalism, and these concepts are developed in 
a generalized fashion, for example, “the Iraqis who have 
almost none are fighting hard and utilizing it” (p. 1). 

S

Interpretation of Source II The interpretation that the perspective in the source is “of 
someone who thinks that elections are a waste of time” (p. 1) 
and “wants a dictator or fascist ruler” (p. 1) is 
straightforward.  The explanation that the writer of the source 
“believes that there is no case in which a great leader has 
been brought into power by an election” (p. 1) is adequate.

The assertion that the writer of the source “wants a big part 
of what make democracies free to be taken away” (p. 1) is 
relevant.  The links to the principles of liberalism are 
developed in a generalized fashion, for example, democracy 
“is proven to give the general public more satisfaction” (p. 1). 

S

Interpretation of Source III The writer’s observation that “This source is from the 
perspective of a person who believes that elections are no 
longer affective for the U.S. and Canada” (p. 2) is 
straightforward.  The writer’s explanation that “maybe the 
people are not happy with the turnout when they do vote so 
they have given up voting” (p. 2) is adequate.

The writer’s relevant suggestion that “people are not using 
one of the greatest freedoms that these two countries have to 
offer” (p. 2) is developed in a generalized manner.

S

Identification of Relationships

Relationship(s) are generally •	
and adequately identified. 

The explanation is •	
straightforward and 
conventional.

The writer’s observation that “All of these sources touch 
upon the topic of whether voting in democracies is useful” 
(p. 2) is adequate. 

In explaining how “All three of the sources make it clear that 
they do not believe that voting is affective anymore” (p. 2), 
the writer generalizes that “people in third world countries, 
such as Iraq are jumping at the opportunity to have a say in 
their government” (p. 2).  The observation that “Maybe these 
two great countries have become too spoiled” (p. 2) is 
conventional.

S



Assignment I Response—Satisfactory (continued)
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Communication

Vocabulary is conventional and •	
generalized.

Sentence structure is controlled •	
and straightforward

The writing demonstrates basic •	
control of mechanics and 
grammar and is adequately 
organized.

The use of vocabulary is conventional and generalized, and 
includes social studies terminology, for example, “dictator” 
(p. 1) and “fascist” (p. 1).

The writer demonstrates controlled and straightforward 
sentence structure, for example, “This source is from the 
perspective of someone who thinks that elections are a waste 
of time” (p. 1).

S
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Examples of Students’ Writing with Teachers’ Commentaries

page 1 of 4

Social Studies 30–1, January 2011
Assignment I Responses
Example Scored Proficient (Pf) 
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page 2 of 4

Social Studies 30–1, January 2011
Assignment I Responses
Example Scored Proficient (Pf) (continued)
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Social Studies 30–1, January 2011
Assignment I Responses
Example Scored Proficient (Pf) (continued)

page 3 of  4
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Social Studies 30–1, January 2011
Assignment I Responses
Example Scored Proficient (Pf) (continued)

page 4 of 4
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Social Studies 30–1 January 2011
Assignment I

EXAMPLE RESPONSE—Proficient

SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

Interpretation and explanation of •	
the source is sound, specific, and 
adept. 

The links to the principles of •	
liberalism are consistent, logical, 
and capably developed.

The writer’s interpretation and explanation that the source 
“addresses the issues that come with a liberal democracy” 
(p. 7) is sound.  The writer adeptly interprets the cartoonist’s 
use of irony in linking the “issue of voter apathy in the 
United States and the imposition of democratic liberalism in 
Iraq” (p. 7).  In addition, the writer adeptly notes the 
cartoonist’s use of irony is enhanced by the term “‘American 
– style democracy’” (p. 7).

The links to the principles of liberalism are capably 
developed, for example, “in a political system run by the 
people, if the people do not vote, the system does not work” 
(p. 7).

Pf

Interpretation of Source II

Interpretation and explanation of •	
the source is sound, specific, and 
adept. 

The links to the principles of •	
liberalism are consistent, logical, 
and capably developed.

The writer identifies the authoritarian nature of the source, 
and is sound and specific in the explanation that “elections 
rarely produce true political genius; political genius is 
self-proclaimed” (p. 9).  The recognition that “This 
perspective is shared with very conservative classical 
liberals” (p. 9) is adept.

The links to the principles of liberalism are logical and 
capably developed, for example, “This belief that some men 
are better or superior to others completely rejects the 
principles of modern liberalism, where the belief is that all 
men are born equal” (p. 9).

Pf

Interpretation of Source III

Interpretation and explanation of •	
the source is sound, specific, and 
adept. 

The links to the principles of •	
liberalism are consistent, logical, 
and capably developed.

The writer’s interpretation and explanation of the source as 
a depiction of growing voter apathy in Canada and the 
United States is sound.

The writer’s understanding that “voter apathy challenges both 
classical and modern liberalism, whose entire democratic 
political structure is based on the participation of the people” 
(p. 11) represents a capably developed link to the principles 
of liberalism.

Pf

Identification of Relationships

Relationship(s) are clearly and •	
capably identified. 

The explanation is appropriate •	
and purposeful.

The writer’s recognition of the challenges facing electoral 
processes in sources I and III regarding voter apathy and 
voter participation are clearly and capably identified.  

The explanation of Source II as a rejection of democratic 
liberalism, and of it being “much more consistent with that of 
classical conservative” (p. 13) is appropriate and purposeful.  
The writer’s recognition that all three of the sources represent 
the complexities in democracies is unconventional but 
purposeful.

Pf
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Assignment I Response—Proficient (continued)

Communication

Vocabulary is appropriate and •	
specific.  

Sentence structure is controlled •	
and effective. 

 The writing demonstrates •	
capable control of mechanics 
and grammar and is purposefully 
organized.

Vocabulary is appropriate and specific, for example, 
“infliction” (p. 9), “status quo” (p. 9), and “self-proclaimed” 
(p. 9).  

Sentence structure is controlled and effective, for example, 
“The term ‘American-style democracy’ only adds to this 
irony, as the author suggests that american democracy 
involves voter apathy” (p. 7).

A strength of this paper is its purposeful organization.

Pf
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Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2011
Assignment I Responses
Example Scored Excellent (E) 

page 1 of 4



18

page 2 of 4

Social Studies 30–1, January 2011
Assignment I Responses
Example Scored Excellent (E) (continued)
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page 3 of 4

Social Studies 30–1, January 2011
Assignment I Responses
Example Scored Excellent (E) (continued)
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Social Studies 30–1, January 2011
Assignment I Responses
Example Scored Excellent (E) (continued)

page 4 of 4



21

Social Studies 30–1 January 2011
Assignment I

EXAMPLE RESPONSE—Excellent

SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

Interpretation and explanation of •	
the source is sophisticated, 
insightful, and precise.

The links to the principles of •	
liberalism are accurate, 
perceptive, and comprehensively 
developed.

The writer precisely identifies the perspective of the source as 
“modern liberal western democracy” (p. 1) and insightfully 
questions the potential “viability” (p. 1) of such a system by 
noting that “democracy is ineffective and is crippled largely 
by apathy” (p. 1).  

The links to the principles of liberalism are accurate, 
perceptive, and comprehensively developed, for example, 
“The cartoon suggests that these western democracies are 
therefore possibly not as consistent with the principles of 
liberalism as is commonly believed – because apathy on the 
citizen’s part takes away their say in the rights and freedoms 
they have” (p. 1).

E

Interpretation of Source II The writer demonstrates sophistication and insight by 
identifying the source’s perspective “that great leaders do not 
arise from democratic processes” (p. 1) and substantiates this 
interpretation by thoroughly explaining the “ ‘Great Man 
Theory’ ” (p. 1).

The writer perceptively recognizes that the perspective of the 
source is “inconsistent with the principles of liberalism” 
(p. 2) and accurately identifies “freedom to question their 
leadership through normal democratic freedoms” (p. 2), 
“freedom of speech and assembly” (p. 2), and “rule of law” 
(p. 2) as links to the principles of liberalism to develop 
a comprehensive response. 

E

Interpretation of Source III The writer precisely interprets the source’s perspective that 
“democracy is clearly growing ineffective as time passes, 
because it is failing to engage the interest of the citizens it 
depends upon” (p. 2).  The explanation of the source is 
sophisticated and insightful, for example, “Citizens do not 
see the benefit of engaging in democratic process, because 
they cannot imagine having their individual rights or 
freedoms taken away, or not having equality under the law” 
(p. 2).

The links to the principles of liberalism, embedded 
throughout, are perceptive, for example, “The source 
suggests that the rights and freedoms that are inherent to 
liberal democracies require greater accompanying 
responsibilities and duties than what citizens realize” (p. 2-3).

E
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Assignment I Response—Excellent (continued)

Identification of Relationships

Relationship(s) are accurately •	
and perceptively identified. 

The explanation is thorough and •	
comprehensive.

The writer perceptively identifies two distinct relationships, 
namely, the issue of the viability of democracy threatened by 
a declining rate of citizen participation and “the importance 
of the principles of liberalism in society” (p. 3).    

The writer thoroughly and comprehensively explains these 
relationships in asserting that “democracy is crippled by 
apathy” (p. 3) and “rule of law must first be taken away for 
them to be truly valued in society” (p. 3).

E

Communication

Vocabulary is precise and •	
deliberately chosen.

Sentence structure is controlled •	
and sophisticated.

The writing demonstrates •	
skillful control of mechanics and 
grammar and is judiciously 
organized.

The writer’s use of vocabulary, for example, “relinquishing” 
(p. 1), “jaded” (p. 1), and “empower” (p. 2), is precise and 
deliberately chosen.

Sentence structure is controlled and sophisticated, for 
example, “In this respect, source one presents a very similar 
perspective to the third source – they both agree that after 
a time, it is easy to take the benefits of democracy for 
granted” (p. 3).

E
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Social Studies 30–1 January 2011
Written-Response Assignment II

ASSIGNMENT II:	 Value:  30% of the total examination mark
Position Paper	 Suggested time:  90 to 105 minutes

Analyze the following source and complete the assignment.

Source

No country should seek to extend its policy over 
any other country or people; rather, every country 
should be left free to pursue its own goals.  Every 
country should be unrestricted, secure, and 
confident in pursuing these goals, regardless of the 
country’s size or strength.

Assignment

To what extent should we embrace the ideological 
perspective(s) reflected in the source?

Write an essay in which you must:

•	analyze the source and demonstrate an understanding of the ideological 
perspective(s) reflected in the source

•	 establish and argue a position in response to the question presented

•	 support your position and arguments by using evidence from your knowledge and 
understanding of social studies

Reminders for Writing
•	Organize your essay

•	Proofread your essay
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Examples of Students’ Writing with Teachers’ Commentaries

page 1 of 4

Social Studies 30–1, January 2011
Assignment II Responses
Example Scored Satisfactory (S) 
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page 2 of 4

Social Studies 30–1, January 2011
Assignment II Responses
Example Scored Satisfactory (S) (continued)
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page 3 of 4

Social Studies 30–1, January 2011
Assignment II Responses
Example Scored Satisfactory (S) (continued)
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Social Studies 30–1, January 2011
Assignment II Responses
Example Scored Satisfactory (S) (continued)

page 4 of 4
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Social Studies 30–1 January 2011
Assignment II

EXAMPLE RESPONSE—Satisfactory

SCORING CRITERIA RATIONALE SCORE

Analysis of Source

The critical analysis of the •	
source is straightforward and 
conventional.  

The understanding of the source •	
and its relationship to an 
ideological perspective is 
adequately demonstrated.

The critical analysis of the source is straightforward and 
conventional, for example, “A philosopher that would agree 
with this source is John Locke because he believed that 
people are rational and can make their own decisions” (p. 1).  
The critical analysis is further discussed as the writer 
recognizes a dilemma that arises when one is imposing 
an ideology on a country while at the same time taking away 
its right to choose.

The understanding of the source and its relationship to an 
ideological perspective is adequately demonstrated, for 
example, “The writer of this source is on the right wing of the 
spectrum.  He/she believes that countries have the right to 
pursue their own goals and that no country should impose 
their policy onto another country.  I know that the writer is on 
the right side because he/she believes in freedom” (p. 1).

S

Argumentation

The position established is •	
generally supported by 
appropriately chosen and 
developed argument(s).

The argumentation is •	
straightforward and 
conventional, demonstrating an 
adequate understanding of the 
assignment. 

The relationship between the •	
position taken, argumentation, 
and the ideological perspective 
presented in the source is 
generally developed.

The position that, “These countries should be given the right 
to choose, however, if there is a crisis and they need help, 
then we should offer it to them” (p. 1) is generally supported 
by appropriately chosen and developed arguments.

The argumentation is straightforward and conventional, 
demonstrating an adequate understanding of the assignment.  
Each paragraph starts out with the argument that no country 
should be imposed upon unless asked, and then concludes 
with a reference to the source that reinforces a generally 
developed relationship between the position taken, 
argumentation, and the ideological perspective presented in 
the source.

S
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Assignment II Response—Satisfactory (continued)

Evidence

Evidence is conventional and •	
straightforward.  

The evidence may contain minor •	
errors and a mixture of relevant 
and extraneous information. 

A generalized and basic •	
discussion reveals an acceptable 
understanding of social studies 
knowledge and its application to 
the assignment.

Evidence is conventional and straightforward, for example, 
“My example shows why they should be left alone.  The 
USSR should not have been trying to impose communism 
onto the other zones because it cost a lot of money and never 
worked” (p. 3).

Although the evidence contains a variety of relevant 
information, for the most part it is conventional.

A generalized discussion of the Cold War including the 
Cuban Missile Crisis, the Berlin Blockade, and the Truman 
Doctrine reveals an acceptable understanding of social 
studies knowledge and its application to the assignment.  

S

Communication

The writing is straightforward •	
and functionally organized.

Control of syntax, mechanics, •	
and grammar is adequate.

Vocabulary is conventional and •	
generalized.

There may be occasional lapses •	
in control and minor errors; 
however, the communication 
remains generally clear.

The writing is straightforward and functionally organized, for 
example, “Cuba had a big advantage over them because they 
could easily hit most of the U.S.A. while the United States of 
America could only hit one place” (p. 2).

Control of syntax, mechanics, and grammar is adequate.

Vocabulary is conventional and generalized.  The writer 
demonstrates a casual fluency that contributes to the 
generality of the communication, for example, “Cuba’s leader 
was so mad that he phoned the Soviet Union for help” (p. 2), 
and “However, Cuba did not launch the missiles and so the 
U.S.A. avoided a really big crisis” (p. 2)

S
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Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2011
Assignment II Responses
Example Scored Proficient (Pf) 

page 1 of 5
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page 2 of 5

Social Studies 30–1, January 2011
Assignment II Responses
Example Scored Proficient (Pf) (continued)
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Social Studies 30–1, January 2011
Assignment II Responses
Example Scored Proficient (Pf) (continued)

page 3 of 5
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Social Studies 30–1, January 2011
Assignment II Responses
Example Scored Proficient (Pf) (continued)

page 4 of 5
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Social Studies 30–1, January 2011
Assignment II Responses
Example Scored Proficient (Pf) (continued)

page 5 of 5
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Social Studies 30–1 January 2011
Assignment II

EXAMPLE RESPONSE—Proficient

SCORING CRITERIA RATIONALE SCORE

Analysis of Source

The critical analysis of the •	
source is sound and adept.  

The understanding of the source •	
and its relationship to an 
ideological perspective is 
capably demonstrated.

The analysis of the source is initiated in the first paragraph; 
however, it is through the body of the paper that the writer 
capably demonstrates a sound understanding of the source. 

The writer’s analysis of the source is capably developed 
throughout the response as is seen in the choice of evidence 
and its application to the source.

Pf

Argumentation

The position established is •	
persuasively supported by 
purposefully chosen and 
developed argument(s).

The argumentation is logical and •	
capably developed, 
demonstrating a sound 
understanding of the assignment. 

The relationship between the •	
position taken, argumentation, 
and the ideological perspective 
presented in the source is clearly 
developed.

The position is persuasively supported by purposefully 
chosen and developed arguments, for example, “This 
demonstrates how imposing an ideology onto a country or 
a group of people does not work and can leave distrust 
between the two sides and trauma for the victims for years 
and years to come” (p. 4).

The argumentation is logical and capably developed, 
demonstrating a sound understanding of the assignment, for 
example, “This example again demonstrates how imposing 
an ideology can have huge consequences.  It also shows that 
it can lead to years and years of having stay in the country 
and spend money on military while the smaller country 
doesn’t even want them there.  This demonstrates that 
counties like this should be left alone to deal with things in 
their own way” (p. 3).

The relationship between the position taken, argumentation, 
and ideological perspective presented in the source is clearly 
developed, for example, “The ideological perspective 
presented in the source should be embraced to a great extend 
due to the fact that trying to impose an ideology onto another 
smaller country, or group of people, rarely works” (p. 5).

Pf
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Assignment II Response—Proficient (continued)

Evidence

Evidence is specific and •	
purposeful.  

Evidence may contain some •	
minor errors. 

A capable and adept discussion •	
of evidence reveals a solid 
understanding of social studies 
knowledge and its application to 
the assignment. 

The discussion of the imposition of liberalism on First 
Nations People in Canada and the American involvement in 
Vietnam and Iraq reveals a solid understanding of social 
studies knowledge and its application to the assignment.

The evidence is specific and purposefully chosen to support 
the writer’s position, for example, “Aboriginals are still 
deeply upset by and suspicious of the government because of 
its attempt to impose its ideology onto them.  This also 
illustrates how imposing an ideology onto something can fail 
and how long it can take for the victim, in this case 
Aboriginals, to trust the imposer again” (p. 4).

Pf

Communication

The writing is clear and •	
purposefully organized.

Control of syntax, mechanics, •	
and grammar is capable.

Vocabulary is appropriate and •	
specific.

Minor errors in language do not •	
impede communication.

The writing is clear and purposefully organized.  The writer 
has capable control of syntax, mechanics, and grammar.

Vocabulary is appropriate and specific, for example,

“When the White Paper came out, which Pierre Trudeau 
created and was an effort to try to get Aboriginals to live lives 
the way all other citizens in Canada were, Aboriginals around 
Canada were appalled and saw this as another attempt to 
assimilate them” (p. 4).

Minor errors in language do not impede communication, for 
example, “In the end these impositions did not archive 
changing their targets ideology, which was their main goal” 
(p. 5).

Pf
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Examples of Students’ Writing with Teachers’ Commentaries

Social Studies 30–1, January 2011
Assignment II Responses
Example Scored Excellent (E) 
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Assignment II Responses
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Assignment II Responses
Example Scored Excellent (E) (continued)
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41

Social Studies 30–1, January 2011
Assignment II Responses
Example Scored Excellent (E) (continued)

page 5 of 5



42

Social Studies 30–1 January 2011
Assignment II

EXAMPLE RESPONSE—Excellent

SCORING CRITERIA RATIONALE SCORE

Analysis of Source

The critical analysis of the •	
source is insightful and 
sophisticated. 

The understanding of the source •	
and its relationship to an 
ideological perspective is 
comprehensively demonstrated.

The critical analysis of the source is insightful and 
sophisticated.  The writer deconstructs the source throughout 
the response in the discussion of each piece of evidence.

The understanding of the source and its relationship to an 
ideological perspective is comprehensively demonstrated, for 
example, “On one side of the issue, it could be argued that 
the perspective presented in the source is right, that in order 
to preserve the principles of liberalism, nations must 
ultimately be free to act in their own self interest and pursue 
their full potential.  Alternatively, it could be argued that the 
perspective in the source must not be embraced; under certain 
circumstances, nation’s policies must interfere in the affairs 
of other nations in order defend and preserve their own 
ideology against a foreign threat” (p. 1).

E

Argumentation

The position established is •	
convincingly supported by 
judiciously chosen and 
developed argument(s).

The argumentation is consistent •	
and compelling, demonstrating 
an insightful understanding of 
the assignment. 

The relationship between the •	
position taken, argumentation, 
and the ideological perspective 
presented in the source is 
perceptively developed.

The position that, “Ultimately, we must embrace the 
ideological perspective presented in the source to the extent 
that nations are free to pursue their own self interest, but not 
at the cost of compromising the rights and freedoms of other 
nations” (p. 1), is convincingly supported by judiciously 
chosen and developed arguments, for example, “First of all, it 
is sometimes necessary for nations to adopt policies that will 
block another nation’s pursuit of a goal in order to defend the 
liberal principles that nation was built upon” (p. 1).

The relationship between the position taken, argumentation, 
and the ideological perspective presented in the source is 
perceptively developed, for example, “In most other 
circumstances, however, when liberal principles are not being 
compromised, impeding the self interest of another nation 
goes against the principles of liberalism themselves” (p. 2).

E
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Assignment II Response—Excellent (continued)

Evidence

Evidence is sophisticated and •	
deliberately chosen. 

The relative absence of error is •	
impressive. 

 A thorough and comprehensive •	
discussion of evidence reveals 
an insightful understanding of 
social studies knowledge and its 
application to the assignment.  

Evidence is sophisticated and deliberately chosen, for 
example, “Canada’s historical treatment of First Nations 
peoples of Canada, for example, was unacceptable, as our 
ideology was forced upon them which left them unable to 
achieve their traditional goals and lead their traditional lives.  
The Canadian government achieved this by implementing 
residential schools, where First Nations children were 
obliged to attend.  There, they were indoctrinated with our 
foreign ideology and instilled with the importance of 
principles like private property and pursuing self interest” 
(p. 2).

The relative absence of error is impressive.  The 
inappropriate use of the term “illiberal” in reference to 
China’s actions in Tibet and Taiwan is a relatively minor error 
considering the length and complexity of the response.  The 
extensive use of a wide range of examples demonstrates the 
writer’s sophisticated application of social studies 
knowledge.

E

Communication

The writing is fluent, skillfully •	
structured, and judiciously 
organized. 

Control of syntax, mechanics, •	
and grammar is sophisticated.  

Vocabulary is precise and •	
deliberately chosen.

The relative absence of error is •	
impressive. 

The writing is fluent, skillfully structured, and judiciously 
organized, for example, “The effort by the government to 
stop First Nations from pursuing their traditional lifestyle left 
generations of aboriginals unable to fully function in either 
their traditional society or the one that was forced upon 
them” (p. 3).

Control of syntax, mechanics, and grammar is sophisticated, 
for example, “Perhaps when the world achieves a true 
harmony of global perspectives, it will be possible to 
embrace this perspective to a greater extent, but in today’s 
world, the unrestricted goals of one country too often 
compromise the security and freedoms of other nations” 
(p. 5).

E
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Scoring Categories and Scoring Criteria for 2011 Assignment I

INTERPRETATION OF SOURCES (12 marks)

When marking Interpretation of Sources, markers should consider how 
effectively the student 
•	 interprets and explains each source to identify an ideological 

perspective(s)
•	 links the principles of liberalism and each source

Note:  Students are expected to address all three sources.  Students may 
present their interpretations and links to liberalism in either a holistic or 
linear fashion. 

Excellent

E
Interpretation and explanation of the source is sophisticated, insightful, and 
precise.  The links to the principles of liberalism are accurate, perceptive, 
and comprehensively developed.

Proficient

Pf
Interpretation and explanation of the source is sound, specific, and adept.  
The links to the principles of liberalism are consistent, logical, and capably 
developed. 

Satisfactory

S
Interpretation and explanation of the source is adequate, straightforward, 
and conventional.  The links to the principles of liberalism are relevant and 
developed in a generalized fashion.

Limited

L
Interpretation and explanation of the source is confused, vague, and 
simplistic.  The links to the principles of liberalism may be incomplete, 
superficial, and imprecise.  

Poor

P
Interpretation and explanation of the source is minimal, inaccurate and 
simply copied from the source.  The links to the principles of liberalism 
are disjointed, irrelevant, and demonstrate little or no understanding of the 
assigned task.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.

Note:  When “and” is used in the marking criteria as part of a list of 
descriptors, it is important to note that the writing may contain one or 
more of the descriptors listed.  This applies to both Assignment I and 
Assignment II.



45

IDENTIFICATION OF RELATIONSHIPS (6 marks)

When marking Identification of Relationships, markers should consider 
how effectively the student 
•	 identifies the relationship(s) that exist among all sources
•	 explains the relationship(s) that exist among all sources

Note:  Students may identify and explain the relationship(s) in one part of 
the response or the identification and explanation of relationship(s) may be 
embedded.

Excellent

E
Relationship(s) are accurately and perceptively identified.  The explanation 
is thorough and comprehensive. 

Proficient

Pf
Relationship(s) are clearly and capably identified.  The explanation is 
appropriate and purposeful.

Satisfactory

S
Relationship(s) are generally and adequately identified.  The explanation is 
straightforward and conventional.

Limited

L
The identification of relationship(s) is superficial, illogical, and of 
questionable accuracy.  The explanation is confusing, overgeneralized, and 
redundant. 

Poor

P
The identification of relationship(s) is minimal.  The explanation is 
tangential and scant.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.
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COMMUNICATION (2 marks)

When marking Communication, markers should consider how effectively 
the student communicates, including control of
•	 vocabulary
•	 sentence structure
•	 mechanics, grammar, and organization

Note:  Students are expected to use paragraph form for the response.  
Consider the proportion of error in terms of the complexity and length of the 
response for the assigned task.

Excellent

E
Vocabulary is precise and deliberately chosen.  Sentence structure is 
controlled and sophisticated.  The writing demonstrates skillful control of 
mechanics and grammar, and is judiciously organized.

Proficient

Pf
Vocabulary is appropriate and specific.  Sentence structure is controlled 
and effective.  The writing demonstrates capable control of mechanics and 
grammar, and is purposefully organized.

Satisfactory

S
Vocabulary is conventional and generalized.  Sentence structure is controlled 
and straightforward.  The writing demonstrates basic control of mechanics 
and grammar, and is adequately organized.

Limited

L
Vocabulary is imprecise, simplistic, and inappropriate.  Sentence structure 
is awkward.  The writing demonstrates a faltering control of mechanics and 
grammar, and is ineffectively organized.

Poor

P
Vocabulary is overgeneralized and inaccurate.  Sentence structure is 
uncontrolled.  The writing demonstrates a profound lack of control of 
mechanics and grammar, and is haphazardly organized.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.
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Scoring Categories and Scoring Criteria for 2011 Assignment II

ANALYSIS OF SOURCE (6 marks)

When marking Analysis of Source, markers should consider how effectively 
the student
•	 critically analyzes the source 
•	 demonstrates an understanding of the source and its relationship to 

an ideological perspective 

Note:  Students may demonstrate their understanding of an ideological 
perspective in one part of their essay, or demonstrate their understanding of 
an ideological perspective throughout.

Excellent

E
The critical analysis of the source is insightful and sophisticated.  The 
understanding of the source and its relationship to an ideological perspective 
is comprehensively demonstrated.

Proficient

Pf
The critical analysis of the source is sound and adept.  The understanding 
of the source and its relationship to an ideological perspective is capably 
demonstrated.

Satisfactory

S
The critical analysis of the source is straightforward and conventional.  The 
understanding of the source and its relationship to an ideological perspective 
is adequately demonstrated.

Limited

L
The critical analysis of the source is incomplete or lacks depth.  The 
understanding of the source and its relationship to an ideological perspective 
is superficial and lacks development.

Poor

P
There is minimal critical analysis of the source and/or the source is 
simply copied.  The understanding of the source and its relationship to 
an ideological perspective is disjointed, inaccurate, and vague.

Insufficient

INS
Insufficient is a special category.  It is not an indicator of quality.  It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories.
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ARGUMENTATION (8 marks)

When marking Argumentation, markers should consider how effectively the 
student 
•	 establishes a position
•	 develops one or more arguments based on logic and reason
•	 establishes a relationship between position taken, argumentation, and the 

ideological perspective presented in the source.

Note:  DO NOT evaluate evidence in this category.

Excellent

E
The position established is convincingly supported by judiciously 
chosen and developed argument(s).  The argumentation is consistent and 
compelling, demonstrating an insightful understanding of the assignment.  
The relationship between the position taken, argumentation, and the 
ideological perspective presented in the source is perceptively developed.

Proficient

Pf
The position established is persuasively supported by purposely chosen 
and developed argument(s).  The argumentation is logical and capably 
developed, demonstrating a sound understanding of the assignment.  The 
relationship between the position taken, argumentation, and the ideological 
perspective presented in the source is clearly developed.

Satisfactory

S
The position established is generally supported by appropriately chosen 
and developed argument(s).  The argumentation is straightforward and 
conventional, demonstrating an adequate understanding of the assignment.  
The relationship between the position taken, argumentation, and the 
ideological perspective presented in the source is generally developed.

Limited

L
The position established is confusing and largely unrelated to the 
argument(s).  The argumentation is repetitive, contradictory, simplistic, and 
based on uninformed belief.  The relationship between the position taken, 
argumentation, and the ideological perspective presented in the source is 
superficially developed.

Poor

P
The position established has little or no relationship to the source or 
argument(s).  The argumentation is irrelevant and illogical.  The relationship 
between the position taken, argumentation, and the ideological perspective 
presented in the source is minimally developed.

Insufficient

INS
Insufficient is a special category.  It is not an indicator of quality.  It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories. 
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EVIDENCE (8 marks)

When marking Evidence, markers should consider how effectively the 
student uses evidence that
•	 is relevant and accurate
•	 reflects depth and/or breadth

Note:  Evidence from social studies may include a theoretical, historical, 
contemporary, and/or current events discussion.

Excellent

E
Evidence is sophisticated and deliberately chosen.  The relative absence of 
error is impressive.  A thorough and comprehensive discussion of evidence 
reveals an insightful understanding of social studies knowledge and its 
application to the assignment. 

Proficient

Pf
Evidence is specific and purposeful.  Evidence may contain some minor 
errors.  A capable and adept discussion of evidence reveals a solid 
understanding of social studies knowledge and its application to the 
assignment.

Satisfactory

S
Evidence is conventional and straightforward.  The evidence may contain 
minor errors and a mixture of relevant and extraneous information.  
A generalized and basic discussion reveals an acceptable understanding of 
social studies knowledge and its application to the assignment.  

Limited

L
Evidence is potentially relevant but is unfocused and incompletely 
developed.  The evidence contains inaccuracies and extraneous detail.  The 
discussion reveals a superficial and confused understanding of social studies 
knowledge and its application to the assignment.  

Poor

P
Evidence is irrelevant and inaccurate.  The evidence contains major 
and revealing errors.  A minimal or scant discussion reveals a lack of 
understanding of social studies knowledge and its application to the 
assignment. 

Insufficient

INS
Insufficient is a special category.  It is not an indicator of quality.  It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories. 
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COMMUNICATION (8 marks)

When marking Communication, markers should consider the effectiveness 
of the student’s 
•	 fluency and essay organization
•	 syntax, mechanics, and grammar
•	 use of vocabulary and social studies terminology

Note:  Consider the proportion of error in relation to the complexity and 
length of the response to the assigned task.

Excellent

E
The writing is fluent, skillfully structured, and judiciously organized.  
Control of syntax, mechanics, and grammar is sophisticated.  Vocabulary is 
precise and deliberately chosen.  The relative absence of error is impressive.  

Proficient

Pf
The writing is clear and purposefully organized.  Control of syntax, 
mechanics, and grammar is capable.  Vocabulary is appropriate and specific.  
Minor errors in language do not impede communication.  

Satisfactory

S
The writing is straightforward and functionally organized.  Control of 
syntax, mechanics, and grammar is adequate.  Vocabulary is conventional 
and generalized.  There may be occasional lapses in control and minor 
errors; however, the communication remains generally clear.  

Limited

L
The writing is awkward and lacks organization.  Control of syntax, 
mechanics, and grammar is inconsistent.  Vocabulary is imprecise, 
simplistic, and inappropriate.  Errors obscure the clarity of communication.  

Poor

P
The writing is unclear and disorganized.  Control of syntax, mechanics, and 
grammar is lacking.  Vocabulary is overgeneralized and inaccurate.  Jarring 
errors impede communication.  

Insufficient

INS
Insufficient is a special category.  It is not an indicator of quality.  It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories. 






